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PREFACE

The Off-Campus Library Services Conference held in San Diego, California, October 25-27, 1995, was the
seventh such conference sponsored by Central Michigan University Libraries and the Extended Degree
Programs.

Since 1982 when the first conference was held, Off-Campus Library Services Conferences have provided
a forum where practitioners involved with library services for off-campus constituents could gather to
exchange relevant ideas, concerns, and perspectives; and to share research. Topics included the use of
technology, faculty perceptions, accreditation issues, external relations/networks, library user education,
video production, academic support, the virtual library, interactive instructional television, program start-up,
and international program management.

All papers included in the Conference Proceedings were selected through a juried abstracts process involving
Program Advisory Board members. The papers appearing in the Proceedings were accepted as received
from their authors. No editing was done for content or writing style. The papers were, however,
reformatted using the Chicago Manual of Style, Thirteenth Edition to achieve a consistency of presentation.

It is the belief of all those involved with the Seventh Off-Campus Library Services Conference that this

edition of the Conference Proceedings will become a sngmﬁcant part of the growing body of literature in
the field of off-campus library services.

Carol J. Jacob
Compiler
October 25, 1995
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Dialogue for Distance Learning:
Ensuring Excellence in Distance Learning Library Services

Constance Mulligan Baird
Sarah Connelly Vaughn
University of Kentucky

In response to long-standing public requests for graduate, professional and undergraduate programming
across the state, the University of Kentucky (UK) has developed and is currently expanding a
sophisticated network of distance learning technologies (information resources) to serve diverse needs
throughout the Commonwealth and beyond. Historically, UK has been delivering distance learning
credit courses and programs on-site since the 1920’s and was a pioneer in the delivery of credit courses
by satellite beginning in 1974 with the Appalachian Community Satellite Network (ACSN). Since
1990, the University’s commitment to service and programming through distance learning has grown
even stronger with distance learning initiatives included in the most recent UK five-year strategic plan.

Currently, UK utilizes several distinct delivery systems to "make additional educational opportunities
available through distance learning programs and the innovative use of distance learning
technologies...and provide the necessary training, technical support and incentives to enable on- and off-

" campus programs to be of equal quality" (University of Kentucky Strategic Plan, adopted 1993). The

UK Distance Learning Networks include:

The Interactive Video Network--two-way video/two-way audio to seven community college/regional
university sites across the state as well as three sites on the main campus in Lexington. Origination of
classes may take place from local or remote sites to any of the connected locations. Full academic
programs and credit coursework which take advantage of this technology include:

Ed.D. in Administration/Supervision and Higher education

A series of courses leading to the Bachelor’s in Clinical Laboratory Sciences

A series of courses leading to the Bachelor’s in Physical Therapy

A series of courses in the RN to MSN program

A series of courses leading to the Master’s degree in Nursing

Select courses in Poultry Science; Library and Information Science; Family Studies and Engineering

O 0O 0O 0 0O

The Satellite Delivery Network--one-way video/two-way audio using Kentucky Educational Television’s
(KET) STAR CHANNELS satellite transponder to deliver to over 1700+ downlink sites statewide and
nationally including community colleges, state universities, public schools, public libraries and
corporate/government agencies. UK has Ku-Band uplink and downlink antennas with reception from
both C-Band and Ku-Band satellites. -The University offers a host of programs and courses each
semester using KET STAR CHANNELS including:

o Masters in Mining Engineering--statewide; Pennsylvania; West Virginia

14
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o Masters in Special Education--select Eastern and Western Kentucky sites
o Select courses in Animal and Equine Science; Computer Science; and Rehabilitation Counseling

Videotape Delivery--via UPS to homes. The University of Kentucky College of Pharmacy offers a Non
Traditional Pharm.D. Program to practicing pharmacists in Kentucky and several other states including
California, Delaware, and Ohio. All required coursework for this degree can be completed by video
instruction without interruption of the student’s normal employment and without need to relocate.
Future plans include expansion of the degree program nationally via satellite delivery.

Kentucky TeleLinking Network (KTLN) Star Schools--is a federally funded project made possible by the
United States Department of Education. A "network of networks", KTLN Star Schools uses interactive
video technology to link eight university hub sites, including the University of Kentucky and the seven
Kentucky regionals, to networks of school sites throughout the Commonwealth creating over 50
interactive video sites across the state.

These innovative networks and the successful programming delivered over them is the result of a unique
team approach to distance learning at the University of Kentucky--using a "one university" concept. All
sectors of the University have representation on the presidentially-appointed Distance Learning
Committee and are actively involved in the development and implementation of the UK Distance
Learning initiatives, policies and expansion. Representative groups include the University of Kentucky
Lexington Campus, the Medical Center, the Community College System, Research and Graduate Studies
and Information Systems. UK is also in the unique position of being able to use the 14 campus
Community College system as the base for distance learning sites for both interactive and satellite
program delivery across the state.

While developing our Distance Learning Networks and the credit programming to be delivered via the
various technologies, the underlying philosophy has always been to make the experience for the student
seamless and transparent--ensuring that all library and academic support services available on the main
University campus are replicated through distance learning. The Director of Distance Learning Library
Services (DLLS) and the Director of Distance Learning Programs (DLP) (the administrative and '
budgetary liaison for distance learning university wide) have worked closely together and with library
and administrative support personnel throughout the state to achieve that goal. This close cooperation
has resulted in streamlined management of the Distance Learning support services network; responsible
budgeting to support distance learning resources and personnel; coordinated evaluation of support
services and better communication with distance learning faculty and students regarding the wide range
of support services available. During the most recent Southern Association of Schools and Colleges
(SACS) Re-accreditation Visit, nine team members and special distance learning observers noted that "In
many respects, the students (in distance learning) receive more personalized care and attention than their
fellow students on the Lexington campus, particularly in the area of library services....(p.93)".

Support services for Distance Learning have created a strong infrastructure and include provision of:

full- or part-time technical coordinators at all of the interactive/satellite sites

half-time academic site directors at those locations designated as "graduate sites"

a wide range of student services including registration, admissions and "troubleshooting”
financial support for distance learning administrators/faculty

travel funds for distance learning administrators/faculty

distance learning faculty orientation and instructional design support

scheduling and marketing for all distance learning courses and programs

toll-free lines both in-state and out-of-state

O 0O 0O O O O O O
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The most critical academic support service comes through the Distance Learning Library Services
(DLLS) operation which provides an array of information resources for the students and faculty
involved in Distance Learning delivery. Specific services include:

o Individualized bibliographic searches

Reference requests

o Access to UK Libraries materials through copies of journal articles and monographs (over 5,000
articles photocopied and mailed to student in FY *94)

o Instruction and orientation in library use

Local reserve materials

o Access to electronic information

o

o

Students can access these services in a number of ways including:

traditional mail request

in-state and out-of-state toll-free lines
e-mail

FAX

O O O O

Distance Learning students receive the same library privileges as would an on-campus graduate student:
three month check-out with the option to renew twice. Overdue fines are waived, but students are held
accountable for any lost or damaged materials. The DLLS librarian coordinates with other professional
librarians at community college and regional university distance learning sites to ensure that students
enrolled in the distance learning programs receive consistent, quality research information and service.
In addition, each of the interactive distance learning sites designated for graduate course delivery is
equipped to provide students with computer connections directly to the UK network which allows them
expanded use of the e-mail system to communicate with not only librarians but also with faculty,
administrators and other students. Using these connections, they can also perform searches on the
library on-line card catalog (a NOTIS system) and its databases (ERIC, Medline, and Expanded
Academic infoTRAC). Responding to the increased interest in access to the information highway, the
DLLS has most recently developed a World Wide Web HomePage

(http://servicel .uky.edu/Libraries/dislearn.htm1) to further expand the Distance Learning student’s access
to information pertaining both to what UK has to offer and to what services/resources are available via
the information highway.

Ongoing evaluation and dialogue concerning Distance Learning Library Services has enabled both the
DLLS and the DLP Director to respond to changing student needs; programmatic concerns; budgetary
requests and accreditation team visits (both regional and discipline based) with appropriate and adequate
resources. More specifically, since 1991, the DLLS has issued an assessment/satisfaction card in all
packages mailed to students in an effort to gather information from users as to their satisfaction with the
library services provided. In general, the return rate has been respectable with an average 35% each
year. Comments are generally positive and indicate an overall satisfaction with the services provided.
More importantly though, several particular criticisms have resulted in specific changes to the library
support. For example, frustration with receiving a packet of articles, but no indication as to whether
more were on the way, resulted in the creation of a "check-sheet” included with each packet to clarify to
the student the status of their request. Another comment led to placing the FAX number on the DLLS
librarian’s voice-mail message which, although seemingly minor, has resulted in fewer frustrated
students. Overall, providing the assessment card has allowed students a direct line through which they
can express concerns or problems--be it with the DLLS specifically or with any other aspect of the
Distance Learning experience.

16
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In a continuing effort to improve and expand Distance Learning Library Services, the DLLS librarian
has most recently collaborated with other librarians in the UK Library System and the UK Community
College Library System to apply for a Teleccommunications and Information Infrastructure Assistance
Program (TIIAP) grant. Through the grant, monies have been requested to install and implement the
ARIEL document transmission system at the 14 UK Distance Learning/Community College library sites
with the goal of expediting document delivery to the primarily place-bound students enrolled in distance
learning degree programs. Implementation of this technology will greatly reduce the disparity students
experience in gathering scholarly research information required, especially for the doctoral degree
program completion.

Recent planning for Distance Learning at the University of Kentucky indicates that the current DL
Networks will continue to expand at a rapid rate accompanied by even more diverse academic and
continuing education programming at all levels including lower division coursework shared among the
community colleges; upper division undergraduate coursework from the main campus to the community
colleges in a 2+2 delivery format; expanded master’s and doctoral level programming; development of
shared programming among the eight state institutions of higher education and CE programming for
professional groups such as law, medicine and dentistry. With this explosion, the communication and
coordination of Distance Learning support services, particularly the library component, becomes critical
to the continued success of the University of Kentucky Distance Learning Networks.
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Two Heads Are Better Than One:
DePaul University’s Research Consultation Service

Rick Bean
DePaul University

Many extended campus libraries have adopted a proactive philosophy to help them meet the challenges
inherent in the field of distance education. One example of this philosophy is finding ways to reach out
to students and acquaint them with available resources and services (Latham, Slade, and Budnick 1991).

At DePaul University’s Suburban Campus Libraries, this philosophy is exemplified by its Research
Consultation Service. Using this service allows a student or faculty member the opportunity to request
an individualized consultation session with a full-time suburban campus librarian. Research consultation
sessions range from helping a student focus their research topic and formulate a research strategy to
directing them to and demonstrations of useful electronic resources.

This paper will include a review of the literature, a look at the implementation of the service at
DePaul’s Suburban Campus Libraries, an examination of the Research Consultation Evaluation Project,
and a discussion of a promotional campaign used to increase the awareness of the service.

LITERATURE REVIEW

A review of recent literature indicates the concepts of "research -consultations,” "term paper counseling,"
or "individualized bibliographic instruction" are not new. But descriptions on how such programs
operate, how they are publicized, how effective they are, and how students have responded to them is
lacking in the literature (Ishaq and Cornick 1978). - This paper will address those concerns in
relationship to DePaul’s Research Consultation Service.

Analysis of the literature regarding research consultation provides evidence of its many advantages. As
far back as 1978, Ishaq and Cornick discovered a major benefit of the University of North Carolina at
Chapel Hill’s Library and Research Consultations to be the ability of librarians to acquire personal and
friendly relationship with students (Ishaq and Cornick 1978). Bergen and MacAdam revealed that when

a student has the opportunity to make an appointment to consult with a librarian, their sense of
psychological safety increases. Also, the one-on-one, personalized nature of consultations can help the
student and the librarian come to a more trusting and comfortable basis of social interaction (Bergen and
MacAdam 1985).

In her report on bibliographic instruction for graduate students, Kazlauskas described models of
instruction and concluded the "ultimate" bibliographic instruction would be a one-to-one session with the
researcher and the librarian (Kazlauskas 1987). Rowe claimed that the fourth step of the University of
West Florida’s bibliographic instruction model, individualized instruction, acts as a "safety net" to catch
users whose needs are not met during group instruction sessions. She further states that individual
research consultations are beneficial for librarians as well as students by allowing more time to prepare

P
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for such a session and acquiring more satisfying results (Rowe 1991).

Gratch and York discovered that research consultations provide adult students (quite frequently an
extended campus’ major student body) the small amounts of interaction they need. These students
respond to such interaction due to time constraints, focused objectives, autonomous personalities, and the
immediate nature of their research questions (Gratch and York 1991). At Northeastern Illinois
University, Jurgens and Villa pointed out that their library’s Research Paper Consultation Project has
helped students become self-thinkers and offers them a non-threatening forum to ask librarians questions
(Jurgens and Villa 1992).

There have also been reports that claim research consultations are inefficient and waste staff time (Kohl
1984). Other studies concluded that research consultations are no more beneficial than lecture-based
instruction sessions and are very labor intensive (Donegan, Domas, and Deosdade 1989). The DePaul
University Suburban Campus Librarians noted the forementioned advantages and benefits of a
consultation service and began planning the implementation process.

IMPLEMENTATION OF THE SERVICE

The implementation process began with the identification of the need for a consultation service at the
DePaul Suburban Campus Libraries. The next step was the creation of procedures and an appointment
request form. Schobert noted that there is a definite need for careful planning and consideration of the
human resources available when starting a consultation service (Schobert 1982). After a series of
planning sessions, the Research Consultation Appointment Request Form (Appendix A) and a set of
procedures that included length of sessions, use of the request forms, and setting up consultations with
the patron (Appendix B) were produced. During the Spring 1990 Quarter, the DePaul University
Suburban Campus Librarians started the Research Consultation Service.

Soon after the service had been implemented, the librarians agreed the next step was to formulate a
marketing strategy to let students and faculty know that the service was available. The librarians also
realized this should have been part of the planning process.

This marketing plan consisted of four ways to publicize the research consultation service. This four-part
strategy included introducing the service to students during classroom instruction sessions, adding a
description of the service to the DePaul University Suburban Campus Libraries’ Fact Sheet (this
document, which described the resources and services available at suburban campus libraries, has since
been incorporated into the current DePaul General Library Fact Sheet), and suggesting the service as
often as possible during reference interviews and conversations the librarians would have with faculty.

After the service and the marketing strategy had been in place for a year, the librarians agreed to discuss
the Suburban Campus Libraries’ Research Consultation Service with other DePaul University librarians
at a professional staff meeting. Soon after that meeting, the two DePaul Chicago Campus Libraries,
Loop and Lincoln Park, decided to adopt a research consultation service. The Suburban Campus
Librarians also decided to create a process of objectively evaluating how effective their service was and
identifying areas for improvement. '

RESEARCH CONSULTATION EVALUATION PROJECT
In the Fall of 1991, the Research Consultation Evaluation Project began with a series of planning
sessions. During those meetings, the librarians produced a list of goals for the evaluation project

(Appendix C). The next step was to produce an evaluation form that would be completed by the
librarian (Appendix D) and a separate evaluation form to be filled out by the patron (Appendix E).
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These forms would assist in discovering what type of patron requesting research consultations, how the
patron became aware of the service, how effective was the consultation for the patron and the librarian,
and how much time the librarian used in preparing for the session.

The Research Consultation Evaluation Project was implemented in the Winter 1992 Quarter and ended
after the Winter 1993 term. During that time, 49 research consultations were conducted. After each
session, the librarian and the patron completed an evaluation from. Librarian evaluations totaled 45 and
student evaluations equaled 27 for a response rate of 91% and 55% respectively.

The results of the project showed that the librarians rated their sessions either "excellent" or "good" 86%
of the time and none of the sessions were rated "bad" or "very bad." When asked how much time they
spent preparing for the session, librarians used 1/2 to 1 hour (36%), 1-2 hours (36%), and 2-3 hours
(24%). No librarian reported a preparation time of over three hours. Librarians also indicated which
sources they had used during their preparation. ILLINET Online, DePaul’s online catalog, was the most
frequently used source (84%), followed by CD-ROM databases, excluding INFOTRAC (78%), Library
of Congress Subject Headings (56%), and INFOTRAC (47%).

Undergraduates in DePaul’s non-traditional, adult education curriculum, the School for New Learning
used the service 77% of the time, and 22% were students from the Graduate School of Business.
Positive student evaluation results include 89% indicated they learned about the research consultation
service from a classroom instruction session, 100% felt the librarian understood their project either "very
well" or "well," 78% said afier their session, they either knew "very much" or "much" about DePaul’s
libraries, 100% rated the session either "very helpful” or "helpful,” and all of the students who
participated in research consultations during the project said they would use the service again and would
recommend it to other students.

An analysis of the evaluation forms indicated that the Research Consultation Service had been beneficial
for the patrons who requested one. Based on those positive responses, the librarians decided to continue
to provide the service after the project was completed. Even though the service was rated a success, one
statistic the librarians hoped to improve on was the total number of requests. The Suburban Campus
Librarians then decided to implement. a program to further promote research consultations to make
students, faculty, and staff more aware of the service.

PROMOTIONAL CAMPAIGN

The Winter 1994 Quarter was earmarked for the start of the Research Consultation Promotion project,
but the planning for this campaign began in early Fall 1993 with the formation of goals and objectives.
During the first planning meeting after the goals and objectives were agreed upon, the coordinator of the
project met with the other three team members and gave them specific assignments.

One librarian was given the task of writing and distributing an article describing research consultations
for DePaul’s various internal publications. Another team member produced and distributed via inter-
campus mail a letter discussing the service to faculty teaching classes at the suburban campuses during
the Winter and Spring 1994 Quarters. A third librarian was assigned the task of creating bookmarks to
be given to students when they purchased textbooks and fliers which were placed in each Suburban
Campus classroom and in the Suburban Campus Libraries.

A fourth method to promote research consultations was a joint task of developing an announcement of
the service on the reverse side of a request form. A student could be introduced to the service via the
announcement and then turn the sheet over and fill out the request form.
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The Suburban Campus Librarians met three additional times during the Fall 1994 term to review drafts
of promotional materials and discuss distribution strategies. Once the final drafts were accepted, they
were distributed to the appropriate locations or persons. This distribution component of the campaign
occurred during the break between the Fall 1993 and Winter 1994 quarters.

DISCUSSION

Was the promotional campaign a success? During the 12 months following the start of the program,
the suburban campus librarians participated in 58 research consultations. This was an increase of nine
sessions (8.5%) from two years before during the Research Consultation Project. Why such a small
increase? One possible answer is that a large percentage of suburban campus students at DePaul take
only one class per quarter. That makes it hard for them to participate in a research consultation session
during their already busy schedule. Another reason may be that some students ask for assistance during
less busy times of the day and get very personalized service during their reference transaction. They
then do not see the need for a formal consultation session even though the librarian would perhaps be
better prepared.

The DePaul University Suburban Campus Librarians need to continually promote the Research
Consultation Service when they have an opportunity to do so. A new promotional campaign may be a
possibility. This ongoing process includes making sure students and faculty are aware the service exists
and how useful it can be to the requestor. Hopefully, this will prompt more students to fill out one of
the current Research Consultation Appointment Forms (Appendix F) and make use of this highly
planned and strongly promoted library service.
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APPENDIX A

Campus

Research Consultation Appointment Request
Name Today’s Date
Day Time Phone No. ( ) - Please Check One __Undergraduate
Evening Phone No. ( ) - _ __Graduate
Social Security No. __Faculty/Staff

Department or Major.

PREFERRED APPOINTMENT TIMES: Please list below the days and blocks of time when you will
be available. Research consultations must be scheduled at least three days in advance to provide
preparation time for the librarian. Times are between 2:00pm and 10:00 pm, Monday through Thursday

1 2
(day/date/time) (day/date/time)
TOPIC
Course Title Due Date _ Paper Length
Term paper, Seminar paper, etc. Masters Thesis Other

Describe you subject:

What specific aspects of this subject do you intend to cover?

Are you just starting your research?
Have you done some research, but need to find more information? Please list the sources that
you’ve used. ’

This is an Appointment Request From only! The librarian will contact you to establish the time of your
appointment.

t#################Library Use On]y Be]ow Thls Line###############t##

Date/Time Form Accepted Appointment Date/Time

Initials Faxed Initials '
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APPENDIX B
Procedures for Research Consultation

oAllow one hour time blocks for consultation. Be flexible in this and be aware of the possibility of
making follow-up appointments with the patron.

oMake a copy of the form for your files and send a copy to the Suburban Campus Libraries
Coordinator for their files.

oMake copies of all the materials that you prepare for the consultation for future reference.

oIf the patron wants to make an appointment for a day you do not work at the Suburban
campuses, there are several things to keep in mind:
--DO NOT make an appointment for the other librarian.
--Do let the patron know that the other librarian will be in touch with them to
arrange the appointment.
--Fax a copy of the form to the other librarian.
--Place a copy in the other librarian’s box as a back-up.
--Do be aware that if it fits in with your schedule, you can make
appointments to work with people at the Chicago campuses.

oBe sure to put the appointment on the library calendar.

11
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APPENDIX C

Evaluation of the Research Consultation Program

Objectives for the Evaluation:

1.

2.

3.

To give the library administration and the Chicago Libraries’ staff an objective picture of
how the research consultation program works at the Suburban campuses.

To see areas for possible improvement in how the Suburban group handles the research
consultation program.

To provide more information to the library community on research consultation.

Goals of the Evaluation:

kW -

© o0 N o

To find out how patrons found out about the service.
To find out how many students and faculty are using the service.
To find out how much time is used in preparing for the sessions.
To find out what tools are used to prepare for research consultations.
To find out how much students feel they know about using DePaul’s libraries before and
after the research consultation.
To find out if patrons feel that the service is helpful.
To find out if patrons would use the service again.
To find out if patrons would recommend the service to others.
To find out what types of patrons use the service:
a. what departments they are from
b. whether they are library users or not
c. whether they are students or faculty

25



APPENDIX D
Librarian’s Analysis of Research Consultation

1. Generally, how did you feel the session went? (circle one)
5 4 3 2 1
excellent good o.k. bad very bad

2. How much time did you spend preparing for the session? (circle one)
5 4 3 2 1
over 3 hours 2-3 hours 1-2 hours 1/2-1 hour under 1 hour

3. What was the topic of the Research Consultation?

4. What sources did you use to prepare for the session? (check all that apply)

ILLINET Online Bibliographies (specify)
InfoTrac

LC Subject Headings
Other CD-ROM Sources (specify)

. Other Reference Books

5. Comments:

26

~
r

13



14

APPENDIX E

Research Consultation Evaluation

Department or Major Status: (circle one)
Grad UG Faculty

1. How did you hear about Research Consultation?
(check all that apply)

Library classroom presentation

Suburban Library Fact Sheet

Instructor

Other student/faculty member

Librarian outside of class

Other (explain)

2. How often do you use the DePaul Libraries?

Never

1-2 times a quarter

1-2 times a month

more than 2 times a month

LD

Other (explain)
3. How helpful was the Research Consultation Session? (circle one)
5 4 3 2 1
very helpful helpful somewhat helpful a little helpful  not helpful
4. How well do you feel the librarian understood your project?
5 4 3 2 1
very well well somewhat not well - not at all

5. Before the Research Consultation, how much did you know about using DePaul’s Libraries?
5 4 3 2 1
very much much some not much nothing

6. After the Research Consultation, how much did you know about using DePaul’s Libraries?
5 4 3 2 1
very much much some not much nothing

7. Would you use the Research Consultation Service again?
3 2 o 1
yes do not know no
8. Would you recommend the Research Consultation Service to someone else?
3 2 1

yes do not know no

9. Comments:

24
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APPENDIX F .
DePaul University Libraries O’Hare: (312) 362-7611
Suburban Campus: Oak Brook: (312) 362-7403
South Campus: (708) 633-9096

Research Consultation Appointment Request

Name : Today’s Date
Daytime Phone No. ( ) - Please Check One:_Undergraduate
Evening Phone No. ( ) - __Graduate

Department or Major __Faculty
: : __Staff

Preferred Appointment Times:
Please list your first and second choice of appointment times. A librarian will contact you to confirm

a time. (Allow at least three days for processing this request.)

Times available for scheduling are:

. Oak Brook Campus Monday-Thursday, 2:00-10:00pm
. O’Hare Campus Monday-Thursday, 2:00-10:00pm
. South Campus Monday-Thursday, 4:30-10:00pm
1 2
(day/date/time) (day/date/time)
Topic

Course Title
Paper Type (term paper, thesis, other)
Paper Length Due Date

Describe your subject or assignment as specifically as possible:

If you have done some research, list the sources used:

If you need more information, call a Suburban
Reference Librarian at the phone numbers above.

Librarian Date
Total Time Used on Request

8/94



Librarian, Clone Thyself!
Using a Video to Promote Your Library Service

Ann Taylor Blauer

University of South Alabama
Baldwin County

The library services at the Baldwin County Branch of the University of South Alabama (USABC) are
handled by one full-time professional librarian with a part-time staff member to cover the contractual
hours at a local cooperating library. As in many off-campus situations, the lone professional librarian is
responsible for all facets of library services, including, but not limited to; planning and development,
financial support and control, marketing of the services to students, group and individual research
instruction, and filling of students’ requests. Arguably, the most important of these tasks is the
marketing, since without this promotion of services, usage could drop appreciably, to the point of
questioning the need for such services. Any product or service needs promotion to succeed, and this
marketing can certainly take many forms. As the sole librarian at USABC, I decided to use a video to
augment the many promotional posters and printed materials which I had developed. In essence, my
plan was to clone myself in order to be in several places at one time. :

THE PITCH

For the past six years, I have visited as many classes as possible early in each quarter to give an
overview of the library services available. This appearance certainly personalizes the printed
promotional materials, since students can "put a face” with the name. However, as more classes have
been added, this personal orientation has passed the point of presenting an individual challenge and has
become one of a "mission impossible.” An identical "breaking point”" has been experienced and noted
by Simons. "Although a library orientation conducted by a librarian may be preferred, many libraries
look to other means of presenting this information” (Simons 1990).

Several options were considered, but a video seemed to be the best value considering the production
and support equipment needed. A computer-assisted instruction program was considered; however, this
method relies more on individual motivation to go through the program and would require the
availability of expensive computer equipment at several sites. Others in the field have obviously been
investigating the merits of various alternatives. After studying four methods of instruction using CD-
ROM systems, Davis notes "that the video instruction method was more effective in teaching students..."
(Davis 1993). The versatility of video tape made it the clear winner for this project, since many copies
can be dubbed, only basic equipment is required, and most every professor, even the die-hard, "non-
techie”, can play a video.

Since there was no budget for this project, creative financing (i.e. begging for favors) was necessary.
The University of South Alabama does not have an elaborate television production facility; thus, I had
to call various departments to determine what was available. The person in charge of our library’s
Instructional Media Department was very willing to help, but was the first to acknowledge the limitation
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of his equipment. He had no editing equipment, thus all transitions from one scene to another would be
"hard" stops. While I recognized that my financial restrictions would not allow for a slick,
commercially-produced product, I continued to search for a university source which would provide some
editing and embellishments.

My search led me to a relatively new professor in our Communications Department. As it turns out just
three months earlier, he had received a special allocation from the Director of Graduate Studies to
purchase some computerized video editing equipment to enable him to produce more sophisticated
promotional videos for the University. Certainly, tied to this purchase was the objective of instructing
communication students in the basics of television production.

Thus, my timing, for a change, was so very fortunate. The professor had a class scheduled for the next
quarter through which four students would be assigned university-related video projects. While each of
these students essentially approached his/her own assignment as an independent study, they worked
together on the logistics for all the projects. This cooperation in establishing appropriate backdrops,
setting up cameras and lighting equipment, and assisting each other in the editing steps not only
expedited the actual filming but served as an informal learning mechanism through peer instruction.

CASTING

Not too long after the quarter had begun, I received a call from a student who said that she had been
assigned to develop my video. We established a time to meet on my next trip to main campus. It
seems to be a given that most off-campus projects, which involve coordination with others on main
campus, require quite a bit more time to finish the project, since the distance prevents impromptu visits
common in on-campus collaborative efforts.

As with any creative project, the initial meeting provides a chance for those involved to get to know one
another, to determine each person’s preferences and strengths, and to gain insight and focus for the task
at hand. Thus, within a week, I met Junko Hermada, a very inquisitive senior assigned to my library
project. Junko was raised in Tokyo, Japan, and had only been in the United States through her college -
years. Her command of the English language was very good, although we both struggled some with the
interpretation of my native Southern Drawl.

With this independent study, the student was expected to approach this video project as if 1 had hired
her to develop it through a typical commercial venture. Normally the media consultant would develop
the script based on her perceptions of what I, as the client, wanted; however, given the short ten week
span in a quarter, I felt it impossible to finish several rewrites of a script and the filming, editing and
creative additions. Thus, I agreed to write the script. Since this project was to be modeled on my basic
presentation, writing of the script was not an involved process. In fact, with any similar project, the
wording of the script is very important to getting the desired end-result, so it is advisable to maintain
control of this step. After all, it is usually the technical and creative €xpertise which one usually needs
on such projects, not the message.

The main point which I emphasized to Junko during our initial interview was that I wanted this video as
upbeat and flowing as possible. 1 encouraged her to suggest changes to the script and add such special
effects as possible to keep it lively. Granted, there would be a certain amount of material which would
be dry, but necessary, but if we add pleasing visual interludes and interesting transitions, the overall
effect could be positive. With this mission in mind, we parted with our respective assignments: she to
investigate possible background music, available video clips of the use of technology in libraries and
scheduling possibilities; and I to write the script. Within a week, I mailed to her my initial effort with
suggestions for local shots, special effects, and voice-overs.
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QUIET ON THE SET

The branch of the University of South Alabama is geographically located in the center of one of the
physically largest counties East of the Mississippi River. We share the higher education market with a
community college, but our branch offers only upper level and graduate courses so as not to duplicate
those offerings of this fellow state-supported school. While our branch has enjoyed consistent
enrollment increases given the course restrictions, it will most likely never obtain a large student body,
which now fluctuates around five hundred fifty students. Due to this relatively small potential
enrollment, for years we have had to "borrow" classrooms around town wherever available. These
different locations, made it difficult for me to give my general library orientation to many classes each
night. In the last two years, we have purchased a complex which will reduce our locations to two. This
consolidation will help, but at the same time we are adding new courses; thus, it is still difficult for me
to see even half of the classes. Hence the video. It will not only help spread the word about the library
services, but also visually show the students our other location.

The weather was cooperating with glorious sunshine when the long awaited filming day arrived. The
plan called for only two different locations for indoor shots and then to take as many outdoor shots as
possible. With a low budget production we were trying to record all the raw footage in one day.
Getting the best lighting affect seemed to be the slowest step in the setup. Then came the action.

The filming of my speaking parts went fairly well, even though several "takes" were necessary. Of
course, there were the usual mechanical problems, such as muted audio, and the human problems such
as forgetting to turn on the second camera. 1 had hoped that the special effect of my spinning a CD
into the camera could have been incorporated, but the Communications Department does not own the
appropriate equipment. Also, the filming of computer screens was not as clear as I had hoped.
Otherwise, everything seemed to go well.

‘THE EDITING FLOOR

Several weeks went by with no communication from Junko. Finally, I heard from her to say that they
were working on the project and editing many clips of scenes of library computer usage, as well as the
local shots. Several more weeks passed, and the end of the quarter was approaching, so I called to get
an update. My concern grew, since Junko was to graduate this quarter and return to Japan. I did not
want her to leave this project at a point where someone else could not complete it, as needed. As it -
turns out, it was advantageous for the four independent study students to work together on their projects,
since Junko finished it to a point to receive a grade; however, it was not polished enough to use.
Junko’s colleague who helped her film our spot was assigned to finish it the next quarter. He had
several projects to finish to complete his requirements for the course. The professor in charge of
overseeing these projects anticipated it taking two or three weeks to make the necessary changes and
allow time for other typical interruptions. However, the bulk of the next quarter passed with no word
from the student. After several calls to the student, the professor realized that he would have to finish
the editing in order for the video to be available for use at the beginning of the next quarter.

THE REVIEWS
Opening night was delayed nine weeks from the projected availability of the video. When the final

edition was ready, six copies were dubbed from the master. To get feedback from the students, I used
two methods of evaluation: questionnaires and a focus group approach. The questionnaire was divided
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into two parts. (Appendix #1) The first part is intended to gather data regarding the students’
knowledge of library services before the video. The second section measures the information acquired
during the viewing by asking direct questions regarding the contents of the video. 1 had hoped to have
access to some specialized equipment which would have added a third evaluation method called
“preference analysis." With this approach, a video tape is made of the audience’s reactions and attention
levels at different parts of the presentation. This equipment, however, was not available at a time, when
I could have used it.

Eight classes in varying fields of study and grade levels were chosen to view the video and complete the
questionnaire. A cover letter to the professor explaining the reasons and procedures for the video was
left in each room. (Appendix #2) Before the video was shown, each student was to be given a
bookmark with an outline of library services and my name and telephone number on it.

Basically, the reviews indicated that the video did in-fact serve its intended purpose of imparting
information on the library services for our branch. Obviously, some students were aware of our services
from my personal presentations. However, the answers to the content questions from those students who
were new to our branch clearly show that the video made them aware of the variety and locations for
the services. The focus group felt the content was very good. Most of their comments addressed the
film quality in relation to "graininess" and some vibration of the camera. Overall, all who have viewed
the tape have expressed supportive opinions of the purpose and outcome of this project.

THE FINALE’

Quite often, the anticipation of exorbitant production costs will squelch any creative notions of making a
video, be it for education or business. Granted, if this venture is pursued through commercial means,
the estimated costs will send most librarians with meager budgets back to the drawing boards.

However, my experience with using the video resources of our university demonstrates that videos can
be affordable. The total cost of our video other than staff time was basically just the blank video tapes
used for duplicates.

Developing a video as a monitored student project does have some drawbacks. Since the student is
primarily responsible for creating the video, you do not have total control over the content and
approach. It is most important to impart your expectations and creative ideas early in the game. Also,
since the purpose of the process is a learning task, you are not dealing with experienced production
technicians. There will be glitches, such as camera vibrations, varying audio levels, and some lurking
shadows, which a veteran of the field would have avoided or corrected. The main axiom with such an
endeavor is that it will take much longer than expected to get the finished product. This delay,
however, could possibly occur through a commercial venture as well.

In general, if you have a basic presentation which is given numerous times to many groups, a video
should be considered. The time and effort saved can be much better used for more unique and indepth
requirements of your expertise.

ERIC |
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APPENDIX #1

LIBRARY VIDEO EVALUATION

PART A:
1. How many quarters have you been a student at Baldwin County Branch of USA?
quarters
2. Were you aware of the library services in Baldwin County before viewing this video
presentation? ___ yes ___ no

If yes, how did you know about these services?

3. Do you feel this video is clear in giving an overview of the variety of library services available
in Baldwin County?
yes no
4. Since the purpose of the video is to make you aware of the numerous library services available
to you, did it leave any MAJOR questions in you mind about these services?
yes no

If so, what questions do you still have?

PART B:
5. Name two available local sources for information in Baldwin County for USA students.
6. What is the primary method of accessing information for library research for USA Baldwin

County’s students?

7. What types of materials can you receive through the library services at USA Baldwin County?

8. What are the best days to contact the USA Baldwin County librarian in order to have materials
brought for you from main campus? :

9. What day does the librarian go to main campus to fill requests?
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APPENDIX #2

TO: USABC Faculty Member

FROM: Ann Taylor Blauer, Head
Informational Services, USABC

RE: Video of Overview of USABC Library Services

After contemplating and trying alternative ways of promoting the library services for USABC, 1 decided
to try a video. By having a video tape of my orientation to library services, you have much more
flexibility to show the video at your convenience during tonight’s class. Certainly, it will have more
impact to show this presentation immediately after you have discussed the requirements for your course.

I do urge you to hand out my bookmark and show this brief five minute tape, since it is the main way
for your students to know of the many library services which we have for them here in Baldwin County.
While you might not have an assignment which requires library resources, your students will need to
know about these services for their other classes. This video will not be shown in every class this
quarter. '

I certainly appreciate your time and support in using this medium to spread the word. Just leave the
video in your room, and it will be picked up in the moming. Many thanks.



From Understanding Off-Campus Learners
to the Virtual Library

Peter Brophy

University of Central Lancashire

"There must be more ....." was the comment of one higher education off-campus student reflecting on
the experience of using the stock in his small college library (Goodall, Library Support, 1995). He was
one of a sample group of students who had recorded their library use in a detailed diary survey of off-
campus students. The students reflected on their experiences of searching for the information they
needed for their assignments in focus groups, and demonstrated both the ingenuity displayed when
immediate resources proved inadequate and the unfulfilled needs they experienced in trying to follow
university courses in conditions of library-poverty. "There must be more ...." was also the title of a
seminar held in Preston, U.K., in June 1995 to discuss these findings and map the way forward.

The North-West of England offers a region of contrasting populations, ranging from urban centres such
as Preston and Lancaster, each with a university, to small industrial centres on the coast of West
Cumbria and relatively isolated communities in the rural areas of the Lake District and the Pennines.
While in global terms the region is compact, covering no more than 10,000 square miles, its mix of
populations adds to the lack of opportunities, and particularly educational opportunities, which many of
its citizens enjoy. The familiar difficulties of one-parent families and an increasingly elderly population
are joined by significant ethnic minorities, mainly from the Indian sub-continent. The challenges of
bringing higher education to such mixed populations are immense.

At the University of Central Lancashire in Preston, the Centre for Research in Library & Information
Management (CERLIM) has been researching the problems of library support for higher education
across the region for some years. The University itself has approximately 1,500 off-campus students
studying under "franchise" or other partnership arrangements (see Brophy (1993) for a more detailed
description). CERLIM has taken a two-fold approach to the problem. Firstly, with British Library
funding, the Centre has carried out a two-year in-depth study of how off-campus students use libraries,
what their difficulties are, and the strategies they employ to overcome those difficulties. Secondly, an
IT-based approach has explored the methodologies which could be used to take library resources from
the University and deliver them to the students: the virtual library, not as a nationally-significant
collection delivered across research networks with multimedia or even virtual reality at its core, but as a
practical solution to real problems using realistic, inexpensive and simple technology. The main vehicle
for the IT-based research and development has been the European Commission funded BIBDEL project,
which is the subject of a separate paper at this conference: it is not, therefore, described in detail here.
An account of the project appeared earlier this year (O’Farrell 1995) and a number of the Project’s
reports are now available (Wynne, Papachiou and O’Farrell, Access to Campus: Preliminary, 1995;
Access to Campus: The Design, 1995). Looking to the future, CERLIM has developed a concept for a
"Virtual Academic Library Of The North West", called VALNOW, which would bring together all the
regions academic libraries as a single resource for the use of all students. It is intriguing that a proposal
for a "University of the Lakes", using the same principle for the development of its library services, has
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recently been produced (Campbell-Savours 1995). An account of CERLIM’s work in this field appears
in Brophy, Goodall and Wynne (1995). ‘

The "Library Support for Franchised Courses in Higher Education” project, of which the "There must be
more ..." seminar was one output, came to an end in July of this year and the Final Report is expected
soon (Goodall, op. cit.). Interim results have been published elsewhere (Goodall, Franchized, 1994; Use
of Diaries, 1994; Franchizing Courses, 1994; Impact, 1995). There were three main phases in the
project:

1. A survey of library provision, including investigations of the university view and the college
view i.e. perceptions from both sides of the professional providers;

2. Detailed studies of the student experience, including interviews with teaching staff to elicit
information on teaching and learning methods, and extended diary and focus group studies of
students using both off-campus groups and on-campus equivalents for comparison;

3. Explorations of the library network in the UK, including the identification of innovative
approaches and planned developments.

While the project reports contain a wealth of detail of this work, it is worth trying to pick out some of
the particularly interesting features. The university view was as varied as one might expect: comments
from university librarians ranged from the supportive and open, "we can learn from the initiative shown
by librarians with small budgets", to the dismissive - eleven of our 40 respondents could see no benefits
at all for the university library in involvement in off-campus work. By way of contrast virtually all the
college library respondents could see real benefits in their involvement in higher education work
(Goodall, Impact, 1995), not just professionally but in the improved recognition of the importance of the
library. For example, one respondent reported: "we now have a much higher profile with senior
management and our need for more stock and premises has now been recognised". Another, asked "Has
provision for higher education students changed the way the library is organised?", replied "A new
library has been built and a qualified librarian appointed for the first time". Such are the real triumphs '
of partnership.

The student experience is of course the key to developing better services, and the title of this paper
reflects our belief that only by understanding how students act and why they work in the ways they do
can better services be provided. As an aside, this can be linked to another strand of CERLIM’s work,
on the application of quality management to libraries, where the emphasis on customer satisfaction,
"fitness for purpose" and "meeting customer requirements" is paramount. It is not insignificant that the
University of Central Lancashire Library is one of the few major libraries to be accredited to the
ISO9000 quality management standard.

The project researcher, Deborah Goodall, worked with groups of students in a number of subject areas:
Health Studies, Business Studies, English, Leisure Studies and Engineering. Although results showed
some variation, and in some cases it was not easy to identify large samples, the outcome of the diary
and focus group studies provided significant findings which will help us to design appropriate services
for the future. Let me take the BA (Health Studies) course run internally at the University and off-
campus at one of the partner colleges as an example.
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A total of 19 students were involved, 12 on-campus and seven off-campus (originally 12, but five
withdrew from the diary study and weren’t interviewed). Fig. 1 depicts the library which the students
normally use for study:

The diaries asked students to make entries for all the different ways that they used libraries when
working on their assignments. Fig. 2 provides the results for this set of students:
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Fig. 2: Use of library materials by off-campus and in-house Health Studies students for a
combination of four assignments.
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It is noteworthy that, in this sample, off-campus students made much more use of their own books for
wider reading than their on-campus counterparts, and more use of books belonging to tutors and friends.
Journal usage was higher among off-campus students than their on-campus counterparts, a finding
common to many of the other groups. It appears that smaller journal collections can be easier to use - a
case of "small is beautiful"? There were also significant differences in the ways that the two groups
used library services (Fig. 3):

Fig. 3: Use of library services by off-campus and in-house Health Studies students for a
combination of four assignments.
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Here it is striking that less than half the on-campus students borrowed library materials, while 70% of
off-campus students did. Conversely, use of the library for study was much more common On-campus
than off. Off-campus students did much more photocopying than those on-campus.

These examples of results from one group of students are presented here only as examples of the
findings from the project. The Final Report will contain further details, and should be consulted for a
broader overview. :

It is clear that the off-campus student is disadvantaged in the provision of library facilities, not only in
that fewer materials are available, but also in that time for study in the library - to take but one example
- is reduced. The typical off-campus student is under. considerable time pressures: often they are adults,
frequently with family responsibilities. They work at home, rather than in the library, and so have fewer
opportunities for interaction with library services. As an aside, it is worth noting that the typical higher
education student is no longer the eighteen-year old school leaver, as in the past, and that mature
students, perhaps undertaking postgraduate work, are more characteristic.

Among possible approaches to the design of library services, any which emphasise ease of access, and
particularly access from the home, deserve attention. The virtual library, if it was sufficiently accessible,
could be one such answer. It is here that the second thread of research in CERLIM comes into play. The
BIBDEL project, in so far as CERLIM’s own experimentation is concerned, has involved building a link
between the University Library and Newton Rigg College, a specialist agriculture and forestry college in
Cumbria. In addition to catalogue access and document delivery, access has been provided to the
University Library’s networked CD-ROM:s and to a file of electronic journals. Furthermore off-campus
users have been able to access some remote databases via the University (and in particular those which
are provided to all UK higher education students at zero end-user cost, such as the BIDS service at the
University of Bath) and to pose reference enquiries to University Library subject experts. This last
service has perhaps been the most intriguing, since the loss of face to face contact seriously undermines
the normal negotiated query process. Library staff have limited opportunities to explore questions with
users dynamically, and users cannot as easily be urged to explore the literature for themselves. In the
UK university libraries do not normally offer telephone enquiry services, still less information services
of the kind found in commercial organisations. The approach is rather to provide staffed enquiry points
and reference interviews with students, in what is almost "tutorial mode". We are interested in exploring
further how this concept can be extended to the remote user.

The future, and in particular our VALNOW concept, looks towards the use of technology not just to
deliver to the remote user from one library but to build a network of provision. In 1994 a proposal for
funding was made to the Higher Education Funding Council for England which envisaged drawing
together the existing resources of the region to provide a networked resource for higher education. The
contributors would draw on a range of existing cooperative measures, including

The Partner Colleges Library Network of the University of Central Lancashire, which is a grouping of
23 college libraries, led by the University Library, providing library services to the 1,500 University of
Central Lancashire students studying off-campus;

Dispersed Campuses: Lancaster University operates on three sites, including support for over 1100
students on its Ambleside campus which is centrally situated in south Cumbria but closely linked to the
main Bailrigg campus in Lancaster. The libraries on the University’s campuses are networked, as are
other services;
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Electronic Networks in Cumbria, where the County Library provides computer systems for some college
libraries enabling integrated access to college and public library catalogues. Many college libraries in
Lancashire likewise have access to the Lancashire County Library’s electronic network, and can access
the University Libraries’ OPACs;

Information Networks: The Cumbria Environmental Network (CEIN), a collaborative project based on
the libraries of Cumbria County, Lancaster University, Newton Rigg College, the Institute of Terrestrial
Ecology, the Institute of Freshwater Biology, the Lake District National Park and various local
government departments;

Cooperative Products: the two Universities and Lancashire County Library meet regularly at Chief
Librarian level and have developed a number of cooperative products, such as a guide to sources of
European information in the County. The Group has already signed a formal agreement on cooperation;

ISDN Communications experiment: the University of Central Lancashire and Furness College in
Cumbria are implementing an ISDN link for multimedia communications as part of a research project
funded by British Telecom which has clear library implications. There are also close links with cable’
companies in the North West of England,;

The VALNOW project has been designed to provide the following:

"o An IT-based solution to the problems of remote access, searching and document delivery, including
the management of the document delivery process across a geographically-dispersed academic and
research community, so as to create a "virtual library" in support of that community; '

o Monitoring, through field trials, the effectiveness of different services, including traditional delivery
by mail and fax, and their implications for users and for the libraries of the consortium and identifying
areas for further research, development and negotiation;

o The establishment of clear management structures arid procedures for VALNOW, and monitoring of
their effectiveness;

o Mechanisms for collaborative strategies for research and development, and for introducing new
services, with especial emphasis on collaborative IT-based developments, with a view to ongoing
development of the virtual library concept; '

o The establishment of appropriate training courses and activities for both library staff and users,
including the use of IT-based solutions;

At the current time it has not been possible to secure the necessary funding for VALNOW to be
implemented, although it is hoped that a start can be made in 1996. Whatever the outcome of these
negotiations, continued research into user behaviour coupled with ongoing development of IT based
services will undoubtedly help us to move towards the situation when library services for off-campus
students are as extensive as those available on campus.



32

BIBLIOGRAPHY

Brophy, P. "Distributed Higher Education - Distributed Libraries?" New Library World 93, no. 1099 (1992):
22-23. .

Brophy, P. "Distant Libraries: The Support of Higher Education Students Who Study Off-Campus” Library
Management 13, no. 6 (1992): 4-7.

Brophy, P. (1993) Franchising Higher Education: The Library’s Role. In The Sixth Off-Campus Library Services
Conference Proceedings October 6-8 1993, Kansas City, Missouri, 47-57. Mount Pleasant, Michigan, USA: Central
Michigan University, 1993.

Brophy, P., Goodall, D. L. And Wynne, P. (1995) "Library Services to Distant Leamners: Research and Operational
Developments in a UK and European Context. In WATSON, E. F. (ed.) Library Servicesto Distant Learners in the
Commonwealth: A Reader (forthcoming).

Campbell-Savours, D. The Case for the University of the Lakes. Unpublished report available from Dale Campbell
Savours M.P,, 1995.

Goodall, D.L. "Franchised Courses in Higher Education: Implications for the Library Manager" Library Manager 15,
no. 2 (1994): 27-33.

Goodall, D. L. "Use of Diaries in Library and Information Research” Library and Information Research News 18, no.
59 (1994): 17-21.

Goodall, D. L. "Franchising Courses, Library Resources: The View From Both Sides" Library & Information Research
News 18, no. 61 (1994): 22-28.

Goodall, D. L. Library Support for Franchised Courses in Higher Education British Library Research & Development
Department Report (forthcoming), 1995.

Goodall, D. L. "The Impact of Franchised HE Courses on Library and Infonr;ation Services in FE colleges.” Journal
of Further and Higher Education 19 no. 3 (Autumn 1995) (forthcoming).

O’Farrell, J. "Working Towards a Library Without Walls" Library Association Record, 97 no. 3 (1995): 155-156.

Wynne, P., Papachiou, P. and O’Farrell, J. Access to Campus Library and Information Services by Distant Users:
Preliminary Studies (Libraries Without Walls: The Delivery of Library Services to Distant Users (the BIBDEL
Project) First Deliverable Report). Preston, UK.: Centre for Research in Library & Information Management,
University of Central Lancashire, 1995.

Wynne, P., Papachiou, P. and OFarrell, J. Accessto Campus Library and Information Services by Distant Users: The
Design of Three Demonstration Experiments (Libraries Without Walls: The Delivery of Library Services to Distant
Users (the BIBDEL Project) Second Deliverable Report). Preston, UK.: Centre for Research in Library &
Information Management, University of Central Lancashire, 1995.

ACKNOWLEDGEMENT .
I am grateful for the assistance and input of all CERLIM’s staff to the research and devlopment described.

Particular thanks are due to Deborah Goodall, the Research Fellow engaged on the “'Library Support for
Franchised Courses in Higher Education" Project, who supplied much of the dat for this paper.

A1



Q

ERIC

Aruitoxt provided by Eic:

Uniform Quality and Convenient Access:
Student-Centered Library Instruction Off Campus

Mem Catania
University of Central Florida

The library literature is replete with research on bibliographic instruction in academic libraries. A
search of the descriptors field of ERIC on CD-ROM covering 1992 to March of 1995, using the terms
library-instruction and academic-libraries yielded 120 citations. Much has also been written and
reported in a variety of specialized areas of library instruction, ranging from technology, to curriculum,
to faculty attitudes. In addition, a body of research is dedicated to two-year, undergraduate and graduate
level library instruction. So essential is the growth and development of this aspect of academic
librarianship that the Association of College and Research Libraries (ACRL) division of the American
Library Association includes a section for Bibliographic Instruction (BIS) (ALA 1994/1995).

Far less research, however, has been done on library instructional services at remote, off-campus sites or
branch campuses. A second ERIC search of the descriptor fields using the terms library-instruction and
(multi-campus-colleges or distance-education or branch-libraries or extension-education) yielded only
five citations for the same time period. Arguably, many issues confronted by bibliographic instruction
professionals in traditional academic environments spill over into off-campus library instruction .
Liaison relationships with teaching faculty and other librarians, effective instructional design, library
assignments, presentation formats and models, evaluation, updates, and a whole array of general topics
are common to both off-campus and traditional bibliographic instruction.

Nonetheless, certain areas of library instruction are unique to practitioners at off-campus sites. For
example, curricular offerings at main campus sites are frequently taught at branch campus facilities. A
course, that is, many be duplicated at a number of locations under the instruction of a variety of
qualified faculty. Each location may provide library collections and information access in support of
the programs. Usually, syllabi issued to the students remain identical system-wide. The services and
collections, however, are not identical across the library system. Difficulty, therefore, can arise when
a student enrolled at an off-campus location is confronted with an instructional assignment designed
around resources or services at another campus location, most often, the main campus. It is the task of
off-campus librarians to help these students learn to find appropriate and useful library resources at their
home campus and to assure that the collection development process is designed with their research needs
in mind.

The purpose of this paper, therefore, is to describe off-campus library instruction issues, emphasizing
uniformity of academic quality and convenience of access at off-campus locations. Uniform quality and
convenience means providing for the academic research endeavors of off-campus students without
forcing them into unnecessary travel or inconvenience to gain access to required information. It also
means providing a planned core of quality information resources and services allowing for exploration
of research topics consistent with that of the main campus without lengthy delays associated with
interlibrary loan. In short, support of off-campus programs extends to curricular resources support.
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With this in mind, it then falls to off-campus library professionals to assess and develop collections in
consultation with faculty and their library counterparts at the main campus, and to design and develop
library instruction sessions comparable to those offered at other locations.

The impetus for the paper was a library instruction evaluation study designed and administered at the
branch campus site. Results of the study appear as appropriate throughout the paper. As the data will
illustrate, community college students as well as university students were included in the study. Since
the paper draws a comparison between library instruction at main and off-campus university sites, only
instruction sessions presented to university students are included in the discussion. All evaluated library
instruction sessions were planned, designed and taught by the same librarian during the 1994-95
academic year. :

The organizational approach to the topic is twofold. First, the discussion will address planning and
modification aspects of developing library instruction in an off-campus setting. This part of the
discussion will include examination of the course description in the college catalog and consultation with
faculty. In addition, the modifications portion of the paper will discuss main campus library instruction
guidelines and comparisons of facilities, resources, and instructional materials. Next, the paper will
examine implementation issues for students and faculty who demand uniform quality and the
convenience of off-campus programs. This part of the discussion will focus on the reality of library
instruction at off-campus sites and the method and means of presentation. The implementation section
will also explore bibliographic instruction issues unique to off-campus environments, such as teaching
the students the most effective access route to local resources.

The setting for the discussion is the University of Central Florida’s (UCF) Brevard Campus, located in
Cocoa. The main campus is approximately 40 miles west of Cocoa in Orlando. The campus shares
facilities, including the library, with Brevard Community College (BCC) and offers a variety of upper
division and graduate level programs in Business, Education, Engineering, and Health and Public
Affairs. UCF and BCC also cooperate in 2+2 agreements. The BCC/UCF library contains a book
collection of approximately one hundred thousand volumes and periodicals totaling nearly 800 titles. In
addition, users have electronic catalog access to the Library Information Network for Community
Colleges (LINCC) and to the state universities through the Library Users Information Service (LUIS), as
well as access to a variety of CD-ROM resources.

MODIFICATION STRATEGIES

The greatest emphasis in upper-division and graduate level library instruction at Brevard is in the
Business, Education and Nursing programs. Courses in these areas, particularly at the graduate level,
include research-project components with library instruction sessions as a part of the course syllabus.
For business and nursing, the focus is on development of undergraduate research skills. In education,
library instruction introduces students to research strategies aimed at exploring and analyzing current
research trends on the graduate level.

The need for instructional modification was drawn into sharpest focus during preparation for library
instructional sessions for the College of Business curriculum, Business Education 2000. The foundation
class, named Comnerstone Course, is Management 4129. It requires demonstrated competency in
teamwork, communication, creative thinking and skill in adapting to change (BE 2000 n.d.). Students
are assigned to teams to complete critical thinking exercises and a research project in the library. Part
of the critical thinking aspect of the course requires students to demonstrate their knowledge of research
techniques by selecting appropriate resources, book or serial, index or catalog, paper copy or electronic
access, and to use them to develop and support their ideas.

The main campus bibliographic instruction module for MAN 4129 includes a self-guided tour of the
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library with worksheet and an instructional session outline with accompanying cooperative group
worksheet. Ideally, the uniform character of instructional content assures that all students —and this
course has a very large enrollment — are exposed to a relatively uniform experience. At Brevard,
however, we have no self-guided tour of the library. When this study was done, the Campus had no
library instruction classroom. So all sessions included a guided tour of the library as a part of the class.

In addition, the main-campus course outline and cooperative group worksheet include general library
resources such as the electronic catalog and subject-specific resources in business available in Orlando.
For Brevard students, it was necessary then to add search skill instruction for not one but two online
catalogs, to eliminate unavailable resources and substitute alternative business resources available at the
branch. The bibliographic instruction preparation for this course'meant the complete revision and
modification of the course outline and worksheet. Main campus documents and the off-campus
modification are shown in appendices A1 through A4. Class evaluation for this instructional session
indicated that some students were overwhelmed by the amount of information covered. Comments
appear below. Most were positive in their lecture evaluation comments. Their most frequent
recommendation was for increased instruction about electronic access. A graphic illustration of the
summarized data appears in Figure 1.

FIGURE 1: LIBRARY INSTRUCTION EVALUATION  *
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Comments

Good presentation.

Thank you.

More time, more complete written instructions to hand out.
I like it.

Work in small groups.

More assistance with project.

Not everything at once.

Good job.

0O 0O 0O 00O O0O0O0

Business Ethics and Society (MAN 4701) is another course offered at Brevard as well as at the main
campus. Bibliographic instruction content constraints for Management 4701 are more flexible than those
for Management 4129. Content flexibility affords optimum local collection and service integration into
the class design. It also demands a strong faculty liaison relationship if the quality of the course is to be
preserved. After meeting with the faculty member who teaches the course, and close examination of the
syllabus, we designed and printed a library pamphlet for business ethics students. The guide outlines
strategies for organizing and completing a research project in business ethics. It also includes a list of
appropriate online and CD-ROM resources with brief descriptions and scope notes. Remote access and
department telephone numbers, as well as branch and main campus library hours are also listed on the
brochure. The brochure is shown in appendix B.

The Business Ethics Library Guide was an individual effort at the campus. The need for it became
apparent after faculty consultation and much first-hand experience with frustrated students. It was,
however, so well received that faculty used it as a model for business ethics classes offered in Orlando.
Class evaluations for this session indicated satisfaction with library instruction. Comments were
positive. See Figure 2 for complete results.

FIGURE 2: LIBRARY INSTRUCTION EVALUATION
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Comments

o Good job.
o Good lecture.
o Enjoyed, learned a lot in short time.

The college of education offers a more varied curriculum with undergraduate and graduate majors
ranging from Art Education to Vocational Education. No library instruction sessions were required or
requested for Brevard students enrolled in the undergraduate program. Three library instruction sessions
were offered to students in the graduate education program.

The first session was for students in Fundamentals of Graduate Research in Education. EDF 6481
introduces the concepts of research design and data analysis, and examines the research literature by use
of library resources (UCF Graduate Catalog 1994). The course is part of the graduate education core
curriculum and must be taken by students in almost every graduate education program. Library
instruction for these students focuses on introductory research strategies. Handouts for searching ERIC,
use of the ERIC thesaurus and obtaining documents, as well as a discussion of the ERIC citation screen
provide the centerpiece material for the class. Most graduate students are familiar with library
organization and have at least minimal skill in searching electronic catalogs and finding information.
Nonetheless, a brief review of the command structure for community college and university catalogs is
provided. Library instruction evaluation for this session was largely positive. Student recommendation
for change centered unequivocally on the need for an improved means of demonstrating electronic
access either by instructing smaller groups or by using an enlarged screen. See comments below.
Graphic illustration of the data appears in Figure 3. '

FIGURE 3: LIBRARY INSTRUCTION EVALUATION
EDF 6481
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Comments

Very clear and concise.

Need visual aids, small groups.

Who cares?

Smaller groups; overwhelmed.

Smaller groups; too much information.
Electronic access from home?

Smaller group and hands-on.

Very useful instruction for someone unfamiliar with library.
Smaller groups would help.

Need hands-on.

Need overhead.

O 0O 0O O O OOOOT© OO

The second library instruction session offered for graduate students in education was Elementary
Education Seminar, EDE 6938. The course is part of a program designed to meet the needs of
classroom teachers whose career coal is to remain in the classroom (UCF Graduate Catalog 1994). It
provides experiences in the foundations of education, an update of the student’s skills and an
understanding related to current research finding and instructional trends. Faculty consultation previous
to the instruction session indicated an interest in focusing search skills on a variety of library reference
tools. To accompany the library session, the instructor and librarian developed a work sheet to
demonstrate research skills acquired by students by using the resources discussed in the bibliographic
instruction class. Student evaluations of library instruction for EDE 6938 were quite positive on lecture
content. For the recommendations question, however, their comments were consistent with those made
for all the sessions: improvement of electronic access demonstration. All comments appear below. See
Figure 4 for graphic summary of data.

FIGURE 4: LIBRARY INSTRUCTION EVALUATION
EDE 6938
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Comments

It is a good start.

Excellent presentation.

Can’t wait to use system.

Glad to have resource here; don’t have to go to Orlando.
Have a search guideline.

Provided a good base.

Clearer LINCC/LUIS.

O O 0 0 0 0 O

The third library instruction session offered at Brevard for graduate students in education supports the
curriculum for Creative Activities in Early Childhood. EEC 5206 explores organization of instruction
and methods for creative activities (UCF Graduate Catalog 1994). Library instruction design for this
course presented a challenge. Although it has a laboratory component, the course has no library
assignment or analytic research portion. As a result, library instruction provided a general overview of
library resources as well as demonstrations of electronic access, library catalogs, ERIC and Academic
Abstracts (CD-ROM). Modified education resources handouts were distributed. The instructor also
requested a general library tour and demonstrations of micro-format equipment use. Otherwise, little
advance consultation between the librarian and the faculty member occurred, leaving the instructional
objective unclear. Furthermore, subsequent review of the evaluation outcomes revealed an instructional
oversight unique to off-campus library instruction. That is, although EDE 6938 is taught off-campus
at Brevard, many of the students enrolled in it attend many of their classes at the main campus in
Orlando. These students use library facilities there.  Their library instruction evaluation results and
comments ranged from brutally honest to disgruntled. Comments such as, “I am a UCF student.” or “I
use the main library and am familiar with the resources there” clearly indicate a communication failure.
All class comments appear below. As off-campus library professionals, we need to be aware of which

- facilities students are using and provide alternative instructional opportunities there. Graphic evaluation
results are shown in Figure 5.

FIGURE 5: LIBRARY INSTRUCTION EVALUATION
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Comments

o Know what students are familiar with.

o Bored with information already known.

o Attend UCF; bored with same information.

o Need to do on our own time.

o Semi-confusing.

o Helpful, useful.

o Interesting & helpful.

o I use the UCF Library.

o I always use the UCF Orlando Library.

o Am very familiar with abilities of the UCF library system.

One library instruction module was offered to undergraduate nursing students for a course called Critical
Inquiry, NUR 3165. In it, students study approaches to problematic situations in nursing by
investigating, analyzing and interpreting nursing research (UCF Undergraduate Catalog 1994). Library
instruction for these students centers on developing search skills for allied health databases such as the
Cumulative Index to Nursing and Allied Health Literature (CINAHL) CD-ROM. Faculty and students
also use online catalogs for local and remote access to books. Nursing students are enrolled in the’
Bachelor of Science in Nursing (BSN) program. Usually, they are assigned no extensive research
projects, so skill in searching CINAHL using the online thesaurus seems satisfactory. However, nursing
resources help sheets available at the main campus were revised and modified for branch campus use.
Student evaluations of nursing classes indicates general satisfaction with library instruction for students
in the Bachelor of Science in Nursing program. More than seventy percent of them found it useful.
Almost half, however, recommended additional emphasis in electronic access instruction. Only one
student offered a comment, “Should have written backup.” Graphic evaluation results are shown in
Figure 6.

FIGURE 6: LIBRARY INSTRUCTION EVALUATION
’ NUR 3165
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The campus general library guide also proved to be a an off-campus resource in need of overhaul.
Originally modeled on the main campus brochure, it described the most effective means of obtaining
resources and services from the main campus. When the guide was first printed, no university personnel
were on the off-campus library staff. Brevard’s library guide was revised and reprinted in 1993. It is
now divided in two sections: one describes branch campus services; the other lists information relevant
to main campus library use. The guide is shown in appendix C.

OFF-CAMPUS STUDENTS

Students at Brevard have chosen the off-campus location for a variety of reasons. Many of them fit the
model Elliot discussed in The Urban Campus (1994). “Most new majority students work, if not full-
time, then part-time, and although many are dependent on some type of financial aid--a grant, loan,
scholarship, or work-study arrangement--many are largely self-supporting and self activated. Many of
these students are place-bound by economic necessity or as the result of family obligations.” They have
responsibilities, jobs and commitments that demand local and often part-time access to higher education
to suit their busy schedules. Zemsky (1993) also refers to the new majority, adult learners as “the non-
rite-of-passage student.” He describes them as, “these purchasers of our product,” implying a consumer
mentality concerning higher education. These students are aware of their rights as consumers and the
principles of total quality. For them, evening classes and part-time student status, common practice in
off-campus environments, provide the means for educational achievement while preserving work and
family. In addition, they are aware that their cost per credit hour is equal to that paid by students who
live on or near campus, and that they are entitled to the same quality education. In the following
section, we will examine issues related to design and implementation of library user education strategies
for “new majority” students who demand uniform quality and convenience off-campus.

IMPLEMENTATION

Since no classroom facility for library instruction was available in 1994-95, instructional sessions in the
library required students to meet in one area, usually reference, where an array of relevant resources was
assembled. After introductory comments and distribution of guides and evaluation sheets, students were"
given instruction on developing search strategies and selecting appropriate resources. For most subjects,
part one of the session examined census and statistical information, as well as specialized encyclopedias,
dictionaries, directories and handbooks. Because of the combined walking-tour/demonstration nature of
the sessions, paper and electronic tools were introduced separately. So, after standard reference works
were explained, the students were introduced to general and subject specific indexes.

The next part of the session comprised demonstrations of online catalogs as well as networked CD-ROM
indexes and abstracts. Students were shown the electronic community college catalog (LINCC) first. As
upper division students, most were familiar with electronic catalog organization and search techniques.
Evaluation comments indicate, however, many were confused on the issue of joint-use and the role of
the university on a community college campus. They were unaware that the University purchases
library resources in support of their coursework at the campus. The titles of these resources are
searchable in LINCC. Obviously, the issue of partnerships is irrelevant to students. It is, however,
important that they be made aware that UCF Brevard campus library materials appear in both
community college and university catalogs. To access materials at the main campus or other state
universities, students may use gateway access to LUIS via LINCC. Students also have direct access
through dedicated LUIS terminals. '

The final part of the session introduced students to subject-specific, stand-alone CD-ROM indexes in
business, education or nursing. Instructional content typically included methods for topic selection based
on local resources and caveats associated with obtaining materials from other sites. Students were also

.
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shown the most effective means of searching electronic indexes. The entire library instructional session

lasted approximately sixty to ninety minutes depending on the level of interest, number of questions and
individual student or faculty need.

Clearly, implementing modified library instruction sessions at off-campus sites involves a great deal
more than designing modified handouts and providing instruction appropriate to local resources and
services. Off-campus library instruction is more than well-defined instructional objectives established
in consultation with faculty. Admittedly, the joint-use element at UCF Brevard compounds an already
complicated issue. Nevertheless, library instruction at off-campus sites must be completely refashioned
to be appropriate. It must also preserve the integrity, quality and character of the session no matter
where it is taught . Herein lies the challenge of uniform quality and convenience.

Finally, without classroom facilities, providing effective instruction comparable to that offered at the
main campus is difficult. It is possible to substitute resources, search strategies or provide alternative
access. In fact, electronic catalogs and many CD-ROM indexes found in Orlando are also available in
Cocoa. We provide the students with instructional help sheets at the off-campus site. We also try to’
limit the number of students per class and do duplicate sessions in an attempt to maintain manageable
class size. Nonetheless, in evaluation comments students consistently recommended ‘“hands-on”
instructional access to terminals and PC’s, smaller classes and greater emphasis on searching electronic
references. Without classroom or lab facilities, extensive and effective group instruction in electronic
search strategies is a formidable task. When done at a standard library terminal or personal computer,
demonstrations can be viewed by only a handful of students. They also lack student appeal and, as a
result, decrease the quality of the leamning experience. Fortunately, the campus library is in the process
of installing bibliographic instruction classroom facilities. '

LBRARY INSTRUCTION EVALUATION REPORT

More than two hundred students participated in the study during the 1994-95 academic year. One
hundred twenty-nine community college students completed library instruction evaluation forms for five
different sessions: Communications I, College Success Skills, Speech, WENDI (Women Entering New
Directions), and Allied Health. One hundred nine university students completed evaluation forms for six
different sessions, Cornerstone Course (MAN 4129), Business Ethics and Society (MAN 4701),
Fundamentals of Graduate Research (EDF 6481), Elementary Education Seminar (EDE 6938), Creative
Activities in Early Childhood (EEC 5208), and Critical Inquiry (NUR 3165). Summary results are
shown in the Library Instruction Evaluation Table. ‘
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The purpose of the evaluation form was to determine the participants’ academic level, instructional
affiliation, and major field of study. In addition, the evaluation seeks to explore the students’
perception of library instruction by soliciting their assessment of quality and content of the session.
Questions one through five on the form solicit descriptive student information. Questions one, two and
three examine student affiliation, class rank and major area of study. Questions four and five roughly
profile the students’ previous library experience. Question six surveys students’ perception of the
quality of instructional content. Question seven solicits student input for improvement of the session.
The comments area affords open-ended expression of user need. The instrument was originally intended
for quality improvement of library instruction. Due to time and presentation constraints, the form is
brief and simple, allowing students to complete it quickly at the close of the library instruction session.
A sample of the form is included in appendix D.

CONCLUSION

Many positive outcomes resulted from the effort to guarantee uniform quality of bibliographic
instruction to students at off-campus sites. Exploring the purpose of sessions with faculty resulted in
fortified liaison relationships. Stronger relationships brought greater awareness and responsiveness from
faculty concerning collection development recommendations at the off-campus site. Modification and
revision of main campus handouts, subject-specific bibliographies and user guides enhanced collection
evaluation and sparked collection development more consistent with the main campus and more
supportive of off-campus curricular need. Close examination of course syllabi and assignments led to a
review of relevant collections. Resources for which no appropriate substitutes were available were
purchased and added to the collection. Revision of the off-campus library brochure and the
development of course-specific research guides resulted in better communication with users and fewer
repetitive inquiries by phone and at the service desks. Additionally, the updated information in the
general library guide presented students with a structured outline of the distinction between main and
off-campus library services. The specialized guide provided students with an outline of how to complete
a research project, beginning with topic selection, at the off-campus location.

The most useful learning experience associated with the off-campus library instruction project resulted '
from close examination of the library instruction evaluation results. From a crude evaluation
instrument, the voice of students was clear and unequivocal. All students are interested in effective
library use. They are especially interested electronic access to information. Upper division and graduate
off-campus students whose time is often at a premium are also interested in effective library instruction.
Their course work demands library research skill. They demand local access to resources including
hands-on instruction. Without conventional classroom facilities, instructional modification must be
planned to meet student needs.

The other valuable lesson revealed in evaluation results is a glimpse of the future of off-campus library
instruction. Once relegated only to students at remote sites, off-campus programs now include students
from the main campus as well. How this trend will affect bibliographic instruction off-campus is as yet
unclear. Having main campus students off-campus would seem to indicate a need for identifying
student and faulty needs with greater accuracy, as well as resource and instruction consistency at a
variety of locations which is after all what uniform quality and convenient access is all about.
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AL LINLIA AL
Main Campus
CORNERSTONE COURSE
Bl CLASS OUTLINE

Finding books on business topics
LUIS
S=
k=

Finding journzl or newspaper articles
Print indexes
Predicasts
Wall Street Journal
Electronic indexes
Business Index/LUIS
BPI/CDROM

Finding company information
Brief information: Hoovers, Stand. Corp. discript., Moody’s manuals

Annual Reports: S

Finding industry information
SEC

Finding additional information on electronic sources
Moody’s Company Data =~
CIRR
LEXIS/NEXIS
BPI

28



APPENDIX A2
Branch Campus

CORNERSTONE COURSE
BI CLASS OUTLINE

Topic: Restaurants; fast food business

Finding books on business topics:
LUIS

s=
k=

keyword input screen
LINCC
S=
a-=—

Finding journal or newspaper articles
Print indexes:

Business Periodicals Index
Predicasts
Wall Street Journal
Electronic indexes

Business Index/LUIS/LINCC
Predicast/CD-ROM

Finding company information
Brief information:

Hoover’s Handbooks

Standard Corporation Descriptions
Moody’s manuals
Annual Reports:

Annual report file

Finding industry information
SIC Manual
Standard & Poor’s Industry Surveys
U.S. Industrial Surveys
U.S. Statistical Abstract

Finding additional information on electronic sources

Companies International on CD-ROM
Business Newsbank Plus



APPENDIX A3
Main Campus

Choose an industry as a topic

petroleum restaurants

banks telecommunications
railroads computers
airlines automobiles

In Class

Cooperative Group Worksheet
5 groups (5-6 in each group)

l. Using LUIS: UCF Library Online Catalog (finding books)
Please complete the following exercise:
Refer to the shelving chart, if necessary.

1. Find a book in the UCF Library about......

Author

Title

Call #

Location/floor

Selection of following indexes: BPI, Predicasts, Wall Street Journal Index
N Using Business Periodicals index or Predicasts FVS Index
Find an article about.........

Author

Title of Article

Title of Journal

Vol/lssue #

Pages

Date

Does the UCF Library own this journal? (use the UCF Library online catalog, if
answer is no, select another journal)

yes " no
What is the format of the issue?

Q Current bound microfilm microfiche

60




On what fioor is the issue located?
1 2 3 4
1. Using Standard & Poor’s Industry Survey’s. Find the industry in subject index

List 2 companies in your industry

V. Using the appropriate Moody’s manual, locate the following information about one of
the companies above. :

Name of Moody’s Manual
Industrial Transportation Banks & Finance
Public Utilities etc. |
V. Using BUSINESS INDEX on LUIS find an article about
your industry: :

your company:

Title of article

Title of journal

vol; page, date

Does UCF own this journal
yes no
on what floor is the issue located?

1 2 3 4

G1



APPENDIX A4
Branch Campus

BE 2000 CORNERSTONE
COOPERATIVE GROUP WORKSHEET

Choose one of these industries as a topic:

petroleum
banks
railroads
airlines

restaurants
telecommunications
computers
automobiles

Please complete the following exercises. Refer to the shelving chart, if necessary.

L Using LUIS:State University System Library online catalog

OR
LINCC:Florida Community College Library online catalog
Find a book in the Library about your industry.

Author:
Title:
Call Number:
Location:

II. Using INDEXES (finding journal articles)

Select one of the following indexes:Business Periodicals Index, Predicasts F&S
Index.
Find an article about your industry from a journal that is owned by the Library.

Author:
Title of Article:
Title of Journal:
Vol/Issue #:
Date/Issue #:
Page #:

What is the format of the issue? ,
current bound microfiche microfilm

III.  Find the Standard Industrial Classification (SIC) number for your industry.

Name of source:




IV.

VL

VIL

VIIL

Usihg STANDARD & POOR’S INDUSTR Y SURVEYS, find youi chosen industry
in the "Index to Surveys Subject Guide."”
List 2 companies in your industry:

Using the appropriate Moody’s manual, locate the following information about one of
the companies in exercise IV.

Moody’s Industrial Manual Moody’s Transportation Manual
Moody’s Bank & Finance Manual Moody’s Public Utility Manual .
Moody’s OTC Industrial Manual e

Name of Company:_
Date of Incorporation:
Subsidiaries (if any) list 2:
Name of C.E.O.:
Net sales for the latest year:

Using BUSINESS INDEX on LUIS find an article about your industry or cémpany:

Title of article:
Title of journal:
Vol; page, date: . _
To see a copy of this article, do you need to use Interlibary Loan (ILL): Yes No

Using STANDARD & POOR’S STOCK REPORTS
Locate your company in the appropriate stock report:
New York Stock Exchange, American Stock Exchange or Over-the-Counter
What is the price/earnings ratio?

List 2 sources for corporate: financial information:

Find your company in Companies International on CD-RAM:
What type is it?:
How many employees?
What is the amount of revenue?

1',‘,'
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APPENDILIX D

LIBRARY INSTRUCTION EVALUATION FORM .
Class:
Subject:

Date:

1. Student Affiliation. The location of most of your classes:

BCC UCF OTHER
2. Class Rank: '
Freshman Sophomore Junior Senior Graduate
3. Major:

4. Inthe past I have used libraries:
Never Seldom Occasionally Frequently

5. In general the lecture was:
Useful Clear Confusing Too long Too short Irrelevant

Which aspect of the lecture needs more emphasis?
Electronic Access demonstrations (Computers and CD-ROM’s)
Locating books and magazines
Discussion of specific resources?
No change
Other (Please explain):

_....._O\

7. Additional Comments:




Interactive Access: Rocky Mountain Peak MBA

Gretchen Colbert

University of Denver

HISTORY

The University of Denver (DU) is a private institution located in Denver Colorado. It has a combined
undergraduate, graduate student population of over 8,000. The majority of these students attend classes
at two campuses located in Denver and utilize the library services provided at the main campus.

Penrose Library at the University of Denver utilizes the CARL (Colorado Alliance of Research
Libraries) system of databases on which the DU catalog is mounted. In addition, other databases
available through CARL include UnCover, Business Index, Expanded Academic Index, etc.

Most of the libraries in the state of Colorado can access CARL through local connections. As a result,
patrons in remote areas can ascertain DU holdings from their local libraries. In addition, using a
modem and an 800 number patrons can dial into ACLIN (Access Colorado Library & Information
Network) which provides access to CARL. Students can then access not only the DU catalog but the
other databases to which DU subscribes through CARL. '

The School of Business at DU offers both undergraduate and graduate degrees at the Denver campus. A
remote MBA program began in the 1980’s to serve students in Summit County Colorado (100 miles
from Denver). In September 1994 the business school implemented another remote MBA program in
Vail Colorado about 120 miles from the main campus. Classes in the program (known as the Peak
MBA program) are taught at the remote sites by DU faculty. '

Historically, the program in Summit County generated little library involvement. The students would
receive a tour of the main campus library during an initial on-campus visit. Any informational needs
were met either by the student coming to the library in Denver or through their local Summit County

Library.

During the past several years problems have arisen whereby students have expressed dissatisfaction with
these arrangements. In the spring quarter of 1994, the business librarian at DU spent anywhere for 1-5
hours each on questions from students in the Summit County program. This usually meant doing
research for students which, had they been on campus, they would have been taught how to do for
themselves. There clearly was a need to establish a policy concerning the remote program students.

With the inauguration of the program in Vail and at the suggestion of the library, it was determined that
a formal program of library services be developed for both of the remote business programs.
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PROPOSALS FOR SERVICE

Prior to developing the program, visits were made to the local libraries both in Summit County (1
library) and the Vail area (2 libraries). Discussions were held with the librarians in the area describing
the Peak MBA program and the information needs the students might have. In addition, an inventory of
current holdings of business sources was taken. A preliminary discussion of resource sharing and
document delivery was also held.

After these visits, several proposals for providing library services were developed and discussed with the
director of the Peak MBA programs. The initial proposal included discussion of training students to use
the various databases available through the CARL system, accessible either through their local library or
remotely through the ACLIN system. Other service suggestions included article delivery using a business
school funded UnCover document delivery account and book delivery using state library courier system.

The final issue addressed was to provide a fee based research service.

The director of the program responded to the proposal by indicating that there was no money available
to fund library services. A second proposal was developed after consulting again with the librarians in
the local libraries.

This proposal included the training element and use of the state library courier as noted in the initial
proposal. In addition, it was decided to design a mechanism whereby students could order articles and
books from the Penrose ILL department to be delivered either to the student or their local library. To
this end a form was specifically developed for Peak MBA students. It was designed to be different
from other forms used by the ILL department, so they could easily identify the user as an off campus
user. We determined that if the request was received by 10:30 and DU owned the journal in question,
the request would be filled within 24 hours. If DU did not own the item, it would be processed as a
regular ILL request.

The issue of research assistance was discussed again with the director of the program. His feelings were
that students really wouldn’t need to do a lot of library research. As a result, he felt they could either do
the majority of their research at their local library or come down to DU. It was agreed that the business
librarian would continue to field information requests from these students, but if this became too
involved or time consuming, the issue would be readdressed.

THE PROGRAM

An orientation for new students was held prior to the new program in Vail starting in Fall 1994. At

that meeting representatives of Penrose Library, Vail Library and Eagle County Library at Avon gave
brief presentations. Handouts were developed describing the services available through each of these

libraries. The form developed for requesting materials from Penrose was also distributed at this time.
Additional request forms were given to the local libraries.

The librarian at DU developed a handout specifically describing the services available. This included the
locations of other libraries in the Vail and Summit County areas and how to order material from
Penrose or from UnCover (a CARL database). In addition it defined the databases available through the
CARL system and how to access ACLIN remotely.

During the first quarter of classes, studernts came to the Denver campus for orientation. At that time

they toured the Library and were reminded of the services that could be provided. Students also received
computer accounts and student ID’s at this time.
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ONGOING SERVICES

All faculty teaching in the Peak MBA program were notified about the library’s involvement. They
were informed that the business librarian would teach classes on business resources to their class at the
remote sites.

During the winter quarter the Vail program offered a class on international business. This course was
taught by a professor who routinely has bibliographic instruction classes held for his students. A BI
class was set up for this course.

DU business school offers a strong international component in their MBA program and Penrose attempts
to collect as many materials in this area to accommodate this focus. The problem for Peak MBA
students is the lack of international information available remotely. As a result the faculty member and
the business librarian met to discuss the class project before the quarter began.

In order to assist students several things were done. First, some duplicate material was loaned to the
library in Avon (primarily Price Waterhouse "Doing Business In" Series) in addition, the superseded
National Trade Data Bank (a Dept. of Commerce CD-Rom product) was loaded on a computer in the
Avon Library. Secondly, international bibliographies designed for use by DU students on the main

" campus were modified to show the holdings at local libraries.

During the first class session, the business librarian held a one hour class on international sources and
how to use the National Trade Data Bank. It was emphasized that this product and other sources were
available locally. Students were also advised to come to the main campus for any additional
information they might need.

The business school at DU has a contract with Nexis for academic passwords. As a result all business
students are given access to Nexis either at the business school computer lab or remotely. (Penrose has
its own set of passwords which are maintained for use within the library). Discussion arose about
providing the Peak MBA students with access. . .

To accommodate these users, a handout was developed giving instructions for remote dial in as well as a
telnet address. A handout on Nexis structure and commands was also prepared. The restrictions on
usage due to the academic contract were explicitly defined in these handouts. The major problem with
this set up is that the dial in number is a long distance call.

Students were given the phone number and e-mail address of the business librarian and told to call and
make appointments if they were coming to campus. During the past year, several students have called
with information requests and were unable to come to Denver. These requests were straightforward and
required relatively little additional time on the part of the business librarian. Information was obtained
and faxed to the students.

CONCLUSIONS, LESSONS LEARNED AND FUTURE PLANS
The first year of the Vail program has gone quite smoothly. The students in the Summit Program have
appreciated the additional services provided and the business faculty and administrators affiliated with

the program seem to think the added library involvement has worked well.

Since this was a relatively new program for the library several lessons were learned during the planning
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and implementation of the program. First, it is very important to contact the libraries in the remote
areas and explain your program. Giving the librarians in these areas a name to contact should

problems arise is vital. Involving them in the orientation proved to be an important connection for both
the students and administrators of the program.

Second, informing faculty and administrators of what services the library can provide their students is
important. Often there seemed to be a lack of appreciation for what the library could do for students
and the importance of library involvement in the educational process. Discussions with faculty has
helped some in this regard. This will continue to be a goal of the library. v

The future of this particular program seems good. It is expected that other programs at DU will "go
remote". The library now has experience in providing remote services. Analysis of personnel and
existing resources will need to be done as these programs expand.

An area of concern which still needs to be addressed is finding ways for students to access electronic
information without incurring long distance charges. Discussions and research is underway to find
local internet access which would enable students to use the DU mainframe and telnet to remote sites.

Finally, the author would like to thank Susan Potter at Regis University and Gloria Lebowitz of the
University of Northern Colorado for their assistance in helping establish the program at DU. Their
willingness to share their time and expertise was vital to the program’s success. :
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A National Study of Coordination Between
External Degree Programs and Libraries

Andy Corrigan

Tulane University

Off-campus or external degree programs have relied on a variety of methods such as extension courses,
independent study, or newer distance education technologies to deliver instruction to their students. But
providing adequate learning resources such as library materials has been one of the great challenges of
the external degree movement.

Nonetheless, a search of the literature generated outside of the library profession on off-campus
programs yields a body of work in which libraries are mentioned infrequently. And, when libraries are .
mentioned the reference is sometimes unflattering. For example, during the late 1980s, the Council of
Graduate Schools in the United States formed a task force to study off-campus graduate programs and to
set guidelines for their development. The 19-page policy statement issued by the task force refers to
libraries just once and only to assert what it called the "unavailability of library resources and traditional
faculty" off-campus (Council of Graduate Schools 1989, 12). Along a similar vein, a broad study which
surveyed administrators nationally to examine the organizational effectiveness of external degree
programs found a general perception among this group that library resources "are still lacking in many
programs, or at the very least they are not equivalent to those provided to traditional academic
programs" (Peterson 1991, 86).

Conversely, discussion of providing library services and resources off campus is relatively common in
the library literature. The Winter 1994 issue of Illinois Libraries included 24 articles discussing a variety
of off-campus library issues and models. Sheila Latham , Alexander Slade, and Carol Budnick (1991)
found enough literature about the same topic to produced an annotated bibliography in monograph form.
Another monograph, the Off-Campus Library Services Directory, has now been printed in two editions
(Jacob 1993, Lebowitz and Schultz 1990) that list information about dozens of academic libraries
supporting off- campus programs. Not all attempts to provide library services off-campus have been
adequate, and this has been reflected in the library literature as well. Marie Kascus and William Aguilar
(1988), for example, suspected inequity in the extent to which library support is provided on-campus
and off-campus. Like the program administrators in the study cited earlier, they suspected that “some
institutions have reaped substantial benefits from off-campus programs without giving full attention to
providing off-campus students with the same level of services available to on-campus students” (29).
Off-campus instruction, Kascus and Aguilar pointed out, can generate significant revenue relative to the
amount invested.

Still, comparing the two bodies of literature, nonlibrary to library, raised questions about administrative
coordination between off-campus programs and libraries. So a study (Corrigan 1993) was conducted to
examine coordination between external degree programs and libraries, as perceived by external degree
program deans or directors at colleges and universities in the United States. External degree programs
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are accredited undergraduate or graduate programs which specify that less than 25 percent of their
degree requirements need to be based at a central campus site. Thus, they offered a type of off-campus
program readily definable for the purpose of identifying a survey population.

The design of the study was also helped by the discovery of a relatively simple typology, developed by
theorist Henry Mintzberg (1983), of the types of coordination that generally occur in organizations.
These types include: (a) mutual adjustment or direct, informal communication; (b) direct supervision or
the presence of persons taking responsibility for the work of others, issuing instructions and monitoring
actions; (c) standardization of work processes or rules or goals that prespecify procedures or practice;
(d) standardization of outputs or the prespecification of results characterized by quantity or quality; and,
(e) the standardization of skills, knowledge and values.

Additional concepts related to loose and tight coupling in organizations (Firestone 1984; Glassman 1973;
Weick 1976) were employed to make generalizations about the extents of the types of coordination
which the study found to be present. - The extent of coupling between organizational units can be
characterized by the extent to which units share actions, goals, or values. Loose or tight coupling in
organizations is not by definition good or bad. Karl Weick (1976), a pioneer of the concept, said that
tight coupling allows quick and coordinated responses from organizational units while loose coupling
allows units the independence necessary to develop innovations. In this line of thinking, it is the pattern
of things shared and unshared that is most significant.

METHODOLOGY

Specifically, the study asked about the extent to which four types of coordination could be characterized
as loosely or tightly coupled based upon the perceptions of external degree program administrators. The
types were defined in relation to library services and are presented below.

© Mutual adjustment. This referred to direct, informal communication assessed in relation to the
frequency in which external degree program administrators discussed library services or resources
with their library counterparts.

o Direct supervision. This referred to administrator responsibility for library services or resources
relating to external degree programs. Three separate measures were used to assess perceptions about
direct supervision in relation to: (a) vertical communication; (b) administrators’ influence over
decisions about library services; and, (¢) administrators’ influence over decisions about library
resources.

o Standardization of work processes. This referred to the perceived consistency of match between an
external degree program mission and the manner in which library services or resources were
provided, or not provided.

o Standardization of skills, knowledge and values. This referred to extenal degree program
administrators’ self-perceived proficiency in off-campus library use (skills), awareness of off-campus
library service models (knowledge), and their rating of the importance of library resources to
students’ completion of off-campus course requirements (values).

Another research question sought to determine the extent to which administrators were satisfied with
situations associated with the types of coordination defined above.
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INSTRUMENTATION

A Library Assessment Survey was designed to collect data for the study. Content validity for the items
on the survey was established by a panel of researchers who were familiar with external degree
programs. The survey items produced high internal reliability estimates ranging from .90 to .92 when
Chronbach’s Alpha was calculated using all the returned responses to the survey.

To determine the extent of loose or tight coupling and dissatisfaction or satisfaction, mode responses to
the survey items were compared to extent levels defined on four-point Likert-type scales. Additional
data from demographic items on the survey produced a general profile of the respondents and allowed
the researcher, through the use of Analysis of Variance (ANOVA), to search for intervening variables.

POPULATION

The population for the study included external degree program administrators at 104 colleges and
universities throughout the United States. These were identified through two sources: (a) a survey that
identified institutions offering primarily undergraduate external degree programs (Sullivan 1993); and,
(b) a directory of external graduate programs (Regents College Alumni Association 1992). Two
mailings of the survey produced a response rate of 65 percent (n=68). Responses were geographically
distributed among 27 of the 32 states represented in the overall population.

FINDINGS

The survey’s responses produced the following profile of coordination between external degree programs
and libraries.

MUTUAL ADJUSTMENT

Library support of external degree programs was coordinated through a moderate extent of direct but
informal communication or discussion. Moreover, external degree program administrators were highly -
satisfied with this moderate amount of discussion with their library counterparts. '

DIRECT SUPERVISION

Few (n=3) external degree program administrators had any formal administrative responsibility for the
library services or resources that support their programs. The administrators tended to be highly
satisfied with their lack of administrative responsibility over library services or resources. They also
tended to perceive themselves as having moderate influence over library decisions about both services
and resources, even though they were highly satisfied with only a moderate extent of discussion with
librarians and no administrative responsibility for library services or resources.

STANDARDIZATION OF WORK PROCESSES

The program administrators tended to be highly satisfied with the consistency of match between their

program mission and the provision of library services or resources for their programs, even though on
another survey item they tended to rate that level of consistency only acceptable rather than the higher
level, consistent.

-3
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SKILLS, KNOWLEDGE, AND VALUES

The program administrators tended to lack the experience of using the off-campus library services which
support their programs. They tended to have little knowledge of the types of off-campus library
services used at other institutions. Despite their loose coupling to off-campus library services with
regard to the survey’s measures of skills and knowledge, external degree program administrators tended
to rate library resources as highly valuable to students for the completion of off-campus course
requirements. :

A high extent of tight coupling to library services was found only with regard to the value external
degree program administrators placed on library resources for their students. The findings did not
indicate that coordination between external degree programs was strongly characterized by any one of
the four types of coordination. Direct supervision was the weakest, while the others were present at
moderate levels.

Among the ancillary findings produced by the demographic items on the survey, were those which gave
a descriptive profile of the external degree programs represented. The programs were evenly divided
among public and private institutions. Most were undergraduate programs, but more than 40 percent
(n=28) offered masters degrees, 4.4 percent (n=3) offered doctoral degrees, and 22.1 percent (n=15)
offered certificate programs. Table 1 shows the broad geographic service areas covered by the programs
as reported by their administrators. It also indicates that, with such large regions covered, the
predominately rural or predominately urban program was relatively uncommon.

TABLE 1
FREQUENCY OF RESPONSES BY SIZE AND TYPES OF REGION
Size f %
One to 10 counties 7 10.3
Larger than one state : 43 63.2
Metro/countywide 3 44
Statewide ) 15 22.1
Type ‘ f %
Rural/urban mix 47 69:1
Rural 13 19.1
Urban 8 11.8

Interestingly, the programs, while covering large regions, tended to rely mostly on traditional methods to
deliver instruction, with correspondence courses and traditional courses taught off-campus reported most
often. The respondents who marked the response other identified independent study as another common
mode of off-campus "instructional delivery.” The pattern of instructional delivery among the program is
indicated in Table 2.

80
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TABLE 2
FREQUENCY BY TYPES OF INSTRUCTIONAL DELIVERY
Delivery f %/N
Audio teleconference 4 11.7
Correspondence 34 50.0
Computer network 6 8.8
Other (Ind. study) 28 41.2
Programmed instruction 6 88
Video teleconference 13 19.1
Courses off-campus . 31 455
Videotape 30 44.1

N = 68 (the total number of survey respondents). Respondents were allowed to select more
than one response if applicable.

Not surprisingly, the ANOVA tests on mean scores indicated that satisfaction tended to decrease among
external degree program administrators when no or few library services were provided. Table 3
indicates the pattern of library service delivery reported by the external degree program administrators.
Reliance on cooperative agreements with libraries belonging to other institutions was the most common
type of "library service" reported. It should be noted that on another survey item, most of the
respondents indicated that they had little or no experience with these services. Respondents choosing
the category other each identified variations on library instruction for off-campus students as another
type of service offered.

TABLE 3
FREQUENCY BY TYPE OF LIBRARY SERVICE
Library Service - f %/N
Cooperative 42 62.0
Branch libraries 4 58
Courier 3 44
Delivery 41 60.2
Dial-up catalog 29 42.6
Other 7 102
Toll-free reference 28 41.1
No off-campus services 10 14.7

N = 68 (the total number of survey respondents). Respondents were allowed to select more
than one response if applicable.




66

DISCUSSION

The findings from this study may offer some relief to off-campus librarians who might be concerned
with their autonomy over library decision making. However, the data also revealed a pattern of
coordination characterized perhaps too much by a hands-off approach to the library on the part of
external degree program administrators. Most of the program administrators in this study had planned
and managed their academic programs off-campus having little or no experience with the library
services supporting their programs and having little or only some familiarity with the types of library
support offered to support peer programs at other institutions.

More than 85 percent of the programs represented had service areas that were statewide of larger. And,
nearly 15 percent of the survey’s respondents tried to complete the questionnaire and mailed back
responses even though they reported that their college or university provided no library services or
resources off campus. Clearly, this indicates that if colleges and universities can develop degree
programs without regard for planning and providing adequate' library services or resources, they will.
The development of degree programs without library support is an issue of educational quality that has
broad implications for both faculty, librarians and students--off-campus and on-campus.

The data suggest that, in relation to the consistency of match between program mission and library
support, external degree program administrators were "satisficing" (March and Simon 1958), or
accepting a level of library support that will suffice, rather than seeking optimum alternatives. Moreover,
that the program administrators tended to place a high value on library resources while having little or
no experience and little or only some outside knowledge related to off-campus library support, might be
seen as reflecting what Weick (1976) referred to as loose coupling between intentions and actions
common to educational organizations.

The high value that the respondents placed on library resources produced the strongest connection to the
library identified by the survey. However, Mintzberg (1983) did not describe an organizational type that
relied primarily on shared values to coordinate activities. He said organizations rarely if ever rely on any
single coordinating mechanism. "At the very least a certain amount of direct supervision and mutual
adjustment is always required, no matter what the reliance on standardization" (8).

CONCLUSION

The findings suggest that external degree program administrators should be more proactive in seeking
knowledge about library services. Today, this group may discover that the options for receiving library
support off-campus are increasing as libraries continue to develop innovative uses of technologies such
as fax delivery, local and wide area database networks, and Internet resources such as those available
from the World Wide Web.

In addition, more research is needed to examine the effect that program delivery over a broad
geographic area may have on off-campus programs generally, since the programs represented in this
study tended to serve regions that were statewide or larger, even though most relied on traditional
instructional delivery methods such as independent study and correspondence courses. And, program
administrators, faculty, and librarians should assess the degree to which program needs are met by
specific types of library services.

Mission statements describe integral educational philosophies or priorities that serve as a base for
planning. The program administrators represented in this study tended to be satisfied with levels of
library support that were somewhat less than consistent with their program missions. Greater levels of
coordination related to more than one example from Mintzberg’s (1983) typology might address the
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tendency of program administrators to suffice with less than the optimum level of library support, as
would more sharing of information about off-campus library services between librarians and external
degree program administrators and faculty. That the program administrators tended to have little formal
connection to the library may at least partially explain the infrequent discussion about library services or
resources in the non-library literature relating to off-campus programs. :

Finally, because mean scores relating to administrators’ perceptions about coordination and satisfaction
tended to decrease when few or no library services were provided, colleges and universities planning or
currently supporting off-campus programs must take steps to ensure that a full-range of options are
explored so that off-campus library services and resources are adequately provided in ways that best
overcome the geographic and logistical challenges-inherent to their programs, their faculty, and their
students.
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Off-Campus Faculty Perception of the Value
of Library User Education

Monica Hines Craig and Susan DuFord
Central Michigan University

During the summer of 1993, a user evaluation survey was administered to Central Michigan University
Extended Degree Program graduates in the Detroit Metropolitan area (MIMET), who had completed the
Master of Science in Administration (MSA) degree program the previous year. The findings of the
survey were analyzed to determine the effectiveness of library user instruction and the value of the
library use component to successful completion of assignments in subsequent courses and the final
integrative project.

According to the results of the survey, the students felt that library user instruction was effective and
useful to the completion of course assignments and the final project. To build upon a program that was
positively received by our off-campus students, it was recommended that we conduct a survey of the
off-campus faculty perception of the value of library instruction to augment the findings of this study.

This paper will discuss the findings of a user evaluation survey which was administered to the Central
Michigan University Off-Campus faculty in the Detroit Metropolitan area (MIMET), to determine their
perception of the value of the library user instruction component, and their recommendations for
improvements. 4

BACKGROUND

Central Michigan University Extended Degree Programs (EDP), offers both undergraduate and graduate
courses in approximately 50 centers throughout the United States, Canada, and Mexico. Seven
professional librarians work with off-campus students and faculty to provide reference and referral
assistance, and library use instruction. :

The provision of library use instruction is one of the major functions of Off-Campus Library Services
(OCLS) as outlined in the Mission and Goals statement (Central Michigan University 1988). During
fiscal year 1993-1994, OCLS Librarians provided library use instruction to 3,614 students in 157 classes
program-wide (1,293 students in 51 classes in the MIMET area).

Off-campus Librarians also provide library services such as preparation of library bibliographies,
textbook and publisher information, and database searching to off-campus faculty.

There are approximately 360 off-campus faculty in the MIMET area comprised of CMU on-campus
faculty, faculty from other colleges and universities, public officials, practicing specialists, and leaders

in business and industry.

Before the start of each semester, OCLS Librarians in the MIMET area review course outlines and
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contact the appropriate faculty to plan class visits for the provision of a library use instruction session.
The majority of the faculty are very receptive to this request. Oftentimes a pattern is established in

which the scheduled date of a "librarian visit" is permanently listed as one of the class sessions in the
course outline as in the case of the "core" course, "MSA 600: Administrative and Research Methods."

The primary instructional methods used to conduct the library use instruction components was described
in detail in "Off-Campus Students’ Perception of the Effectiveness of Library User Education” (Craig
and Schultz 1993).

Fiscal year 1994-1995 marked a turning point in the mode of library use instruction utilized by the
OCLS Librarians. Library use instruction sessions began to incorporate the use of technology, consisting
of a laptop computer with a modem, and an LCD data display panel connected to an overhead projector.
This allowed the students and faculty to view a live dial-in demonstration of the Central Michigan
University Library Information System. Unfortunately, the use of the new technologically advanced
library use instruction component was limited in the MIMET area due to a decrease in staff. Library use
instruction was provided on a very limited basis, and promotional literature was provided as a substitute.
Many of the faculty had not received the technologically enhanced version of the library use instruction
component when the survey was administered.

LITERATURE REVIEW

‘Several surveys have been conducted to assess faculty attitudes or perceptions of library instruction,;
however, only a few of them address off-campus library services or adjunct faculty. In her study of
lecturers’ attitudes to library skills at the University of South Africa, Behrens describes numerous
obstacles to distance learning which have a direct bearing on the learning of library skills. These
obstacles include faculty awareness of the role of library skills in independent learning, student and
faculty workload and time needed for additional library research beyond the compulsory study package,
and faculty’s knowledge of library skills. "It is apparent that faculty had not given the matter much
thought." (Behrens 1993, 11-23). '

Among Maynard’s survey responses of faculty attitudes toward library instruction at The Citadel, less
than 2% were adjunct faculty, (Maynard 1990) and Thomas suggested that part-time faculty were less
aware of library services than full-time faculty at California State University, Long Beach (Thomas
1984). Nonetheless, many of the overall responses to their surveys are applicable to this study.

A common theme in much of the literature was the faculty’s own experiences in learning to use the

library and the frequency of faculty library use. Cannon found that faculty who had to learn library

research skills on their own were less likely to provide library instruction and assumed their students
would learn the same way, while those who used the library more often were more likely to provide
library instruction (Cannon 1994).

In a follow-up study on faculty attitudes and habits concerning library instruction at California State
University, Long Beach, Thomas found that faculty seem to feel little responsibility for assuring that
their students develop library skills; however a large number of full professors believe that students
learn library skills on their own, and that this belief drops as rank drops (Thomas 1994).

THE SURVEY
The survey consisted of eighteen questions using the Likert Scale model. Questions one through five

involved demographic information. Question number six asked how the faculty learned library skills as
a student. Questions seven through eighteen focused on faculty perception of library user instruction.
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Two hundred seventy-eight surveys were mailed to current CMU off-campus graduate and undergraduate
faculty in the MIMET area who teach courses which possibly had received a library use instruction
presentation. (i.e., faculty teaching quantitative courses were excluded.) The survey packet included a
cover letter, survey and return postage paid envelope.

RESULTS

One hundred and seventeen surveys (42%) were returned. Of those returned, 75 (64%) were from
graduate faculty, 40 (34%) were from undergraduate faculty, 2 (2%) were unusable. :

The undergraduate faculty responses showed that 5% had taught for CMU one year, 11% two years,
12% three years, 7% four years, and 65% five years or more. Seventy percent of the undergraduate
faculty were male; 30% were female. The average undergraduate faculty respondent taught one
management course per year.

The graduate faculty responses showed that 13% had taught for CMU one year, 4% two years, 5% three
years, 9% four years, and 69% five or more years. Eight-six percent were male; 11% females: 2 did
not respond. The average graduate faculty respondent taught four administration courses per year.

The majority of the faculty learned library skills as a student "on their own." Seventeen graduate faculty
and four undergraduate faculty indicated that they had learned library skills through a research course.
The remainder of the responses included "grade or high school,” "various courses requiring research,"
"prior experience," and "taught graduate research methods class."

Seventy-one percent of undergraduate faculty required the use of library service/materials to complete
one or more course assignments. Only 42% of undergraduate faculty indicated that they offered library
instruction to their students. In answer to what kind of library instruction is provided, 8 undergraduate
faculty chose instructor conducts library instruction, 11 indicated instruction from CMU Librarian, no
one indicated a visit to the local library, 11 chose none, and other responses included "library
promotional materials,” "handouts/packets from the library," "discussion on library data provided to the -
class," and "make students aware of information available."

Eighty-four percent of graduate faculty required the use of library service/materials to complete one or
more course assignments. Only 35% of graduate faculty responded that they offered library instruction
to their students. Ten chose instructor conducts library instruction, 23 indicated instruction from CMU
Librarian, three indicated a visit to the local library, 25 chose other, and 10 indicated none. Comments
included "discuss research procedures," "library handout," "encourage to use library services," "extensive
literature review and practice."

Due to a decrease in staff in OCLS in the MIMET area, library use instruction was provided on a very
limited basis, and promotional literature was provided as a substitute. Many of the faculty did not
receive a library use instruction presentation during the time that the survey was administered.

When asked if their students used the off-campus library services, an overall majority of both groups
indicated yes. However, the undergraduate faculty were split 50% yes and 50% no when asked if there
was a difference in the completed assignments of the students who use the library services and the
students who do not. Sixty-one percent of graduate faculty indicated yes, that there was a difference in
the completed assignments of students who used the library services. :

Of the faculty who did receive a library use instruction presentation in their classes, the majority of both
groups strongly agreed that it was useful in the completion of student’s course assignments. Both
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groups also strongly agreed that the methods of presentation used in the library use instruction
component were effective in the teaching of library skills, the amount of time spent on the library
presentation was just right, and the students were able to utilize the instructional materials distributed
during the presentation. Faculty responded that they were satisfied with the library instruction that their
classes had received. When asked if the library presentation should be a required component, a majority
of both groups answered "strongly agree" or “agree;" two graduate faculty answered "disagree,” and no
one responded "strongly disagree.” One undergraduate faculty suggested the use of a videotape if the
Librarian could not provide a presentation.

RECOMMENDATIONS AND CONCLUSIONS

There were no apparent relationships between the number of years taught for CMU, gender, the number
of courses taught per year, use of library presentations, or the ability to discern if assignments were
better if library services were used.

Seventy-one percent of undergraduate faculty and 84% of graduate faculty required the use of library
service/materials to complete one or more course assignment, but only 42% of undergraduate faculty and
35% of graduate faculty indicated that they offered library instruction to their students through Librarian
or faculty presentations, or through the distribution of library promotional materials. The graduate
faculty appear to use the library use instruction presentations to a greater degree than the undergraduate
faculty . Since more graduate faculty than undergraduate faculty indicated that they learned library
skills through some type of research course, and the majority of both groups indicated that they learned
library skills "on their own," it may be assumed that faculty perception of the value of library user
instruction may be based on the faculty’s own experiences in learning to use the library. As stated in
the literature, faculty who had to learn library research skills on their own were less likely to provide
library instruction and assumed their students would learn the same way, while those who used the
library more often were more likely to provide library instruction (Cannon 1994, 525).

Both sets of faculty appear to be satisfied with the level, length and frequency of library presentations
that they did receive, and the availability of library materials for their classes. Off-Campus Library
Services staffing for the MIMET area is now intact with two full-time Librarians scheduling library user
presentation sessions on a regular basis. The survey should be administered again for a follow-up to
determine the greater influence of the two variables: faculty experiences in learning to use the library as
it affects their perception of the value of library use instruction, and the impact of the limited
availability of library use instruction presentations due to the vacant Librarian position. Faculty who
had received library use instruction could also compare those presentations to the new technologically
advanced demonstrations......and their experiences!!

Monica Hines Craig is an Off-Campus Librarian at Central Michigan University. Susan DuFord is a
faculty member at Macomb Community College and an adjunct faculty member for Central Michigan
University.
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Information Literacy: Boole to the Internet and Beyond

Jack Espinal and Sharon Geiger
National-Louis University

INTRODUCTION

Dr. James E. Edwards Jr. Assistant Dean, College of Management and Business (CMB) Executive
Director of the Northern Virginia/Washington D.C. Academic Center (NV/DC AC) of National-Louis
University (NLU) describes NLU as "a geographically dispersed, richly complex learning community,
[which] devotes itself to assisting adult learners in the realization of their higher education goals and
aspirations through the offering of high-quality, innovative degree programs." (Student Services
Handbook 1994 n.p) Based on NLU’s commitment to facilitate access to academic programs and
integrate knowledge across disciplines with the learners actively participating in those experiences, over
2500 adult students have completed undergraduate and graduate programs which link theoretical studies
to practical needs in the work place at NV/DC AC since its establishment in 1986.

Within this framework, the University Library campus libraries located throughout the metropolitan
Chicago area, some 800 miles from the Northem Virginia site provide extended campus library services
including dial-up access to an online catalog and selected databases, telephone reference services through
an 800 phone line, database searching and document delivery at this off campus site. The required
library instruction provided by the Center based full time degreed librarian included within the CMB’s
Bachelor of Science in Management (BSM) program, and Master of Science in Management Program
(MSM) introduces library services, database searching , and information retrieval/information gathering
and evaluation strategies. '

BACKGROUND

Adult students enrolled in the BSM program at NV/DC AC often find that their completion of the BSM
degree is dependent upon earning additional undergraduate credits. This requirement can be fulfilled

through transfer credits, examination for credit (CLEP and/or DANTES) prior learning portfolios which
include life essays based on learning outside the classroom, and for-credit continuing education courses.

It is within this context that the Librarian, based at the NV/DC AC and the Management Information
Systems (MIS) CMB faculty member joined forcedevelop a 2 quarter hour continuing education course
which linked library information access skills with management information systems skills using the
Internet as the centerpiece. It was the belief that a linkage between the library and subject matter
included within the MIS course in the BSM program would support the applied use of the Library and
strengthen the students’ understanding and use of information and information technology within their
curriculum. In addition, those information skills could be transferred to their workplace where many of
them were involved in producing, organizing, and reporting information in the information intense
metropolitan Washington DC area. As knowledge workers, adult students are bombarded with data and

75

J0



76

have the task of creating information out of this data, using their analytical and critical thinking skills
and applied learning.

THEORETICAL AND APPLIED FRAMEWORK

Information literacy can be defined as "the ability to effectively access and evaluate information for
problem solving and decision making." (American Library Association 1989) The information literate
person "knows how information is organized, how to find information and how to use information in
such a way that others can leam from them. They are people prepared for lifelong leaming."(American
Library Association 1989) ' S

Libraries in schools, colleges and universities have traditionally served as the gateways to information.
In an information intense environment, where information is massed produced, like cars used to be,
libraries are no longer the primary gateways or gatekeepers. In addition to books, periodicals, and non
print media housed in libraries, other organizations and institutions such as government agencies,
nonprofit associations and other community resources produce and provide information through
conferences,legal reporting, technical documents, and annual reports and the INTERNET. Seeking,
organizing, and using information in this complex environment is changing. (Rader Fall 1991)

One prevalent position regarding library skills and their application asserts that library skills focus on
searching for information and are only a part of the research process. While debates about the role of
the library in the research process may continue, rapidly changing information technology and the
potential herculean power of information may be the driving force which supports changes in the
perceptions of library competencies. Traditional bibliographic instructions "may lead to an initial
positive library research experience and the resulting gained confidence for novice library users [or -
individuals being reintroduced to library use]." (Ruess 1994) However, this changing information
technology and exponential creation and use of information, paradoxically, may negate the
accomplishments of bibliographic instruction or its need as it is currently being delivered.

In creating learning environments in this information intense environment, course designers need to
focus on the characteristics of adult learers. Malcolm Knowles characterized adult learners as being
self-directed, rich resources for learning, problem centered and focused on developmental tasks through
social roles. Given these assumptions, those designing courses need to include opportunities for mutual
planning, and negotiation based on mutual self-diagnosis and mutual respect and collaboration in an
informal way. Experiential techniques applied to problem centered activities require sequencing in
terms of readiness and beg for mutual rediagnosis of needs and program measures. (Knowles, p.110 in
Cross 1981) When (Richard Wurman 1989) speaks to information anxiety as ... "the ever-widening gap
between what we understand and what we think we should understand ... the blackhole between data and
knowledge..." he addresses the feelings of adult students and particularly those working adult students in
nontraditional applied degree programs who are often inundated with facts and tasks, yet "starved for
understanding." (Wurman 1989 n.p)

Since the organization of and need for information differs among the disciplines, the teaching of these
skills may vary in approach and place within the curricula. "In all disciplines the teaching of
information-literacy skills must accompany the teaching of critical thinking and problem solving skills as
well as oral and written communication skills". (Rader 1994) Introducing the Intemet and its use to
adult leamers, while honoring their needs as adult leamers, incorporating adult learning principles, and
providing an environment for developing skill sets for a changing global resource

where technology, information, and the environment change simultaneously is an ongoing learning
experience for those who provide instruction and those receive it. (Makulowich 1994) provides 15
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observations about teaching the Internet to adults who need to productively exploit the Internet, based on
their grasp of the fundamentals of using it.

Incorporating the concept that information literate individuals are lifelong leamers, with the leadership
role that academic libraries have traditionally taken in instructing traditional and non-traditional students
in information gathering and retrieval skills and combining them with the theoretical and applied
constructs of information technology and management information systems created the synergy which
drove the design and delivery of this information literacy course.

COURSE DESIGN

The course description Mgt. 435 Special Topics: Information Literacy reads: "For a person to be
information literate, the individual must be able to recognize when information is needed and have the
ability to locate, evaluate and use the needed information effectively. Hands on experience with online
databases, CD-ROM, bulletin boards, and the Internet will support the theoretical and applied uses of
information in aspects of an individual’s life." (National-Louis University. Undergraduate Course
Catalog, 1994-1996 n.p.). Mgt. 435 is a 2 quarter hour course with 12 contact hours offered one night a

~week for four hours, three weeks in succession. The initial Information Literacy course was offered in
Summer, 1994. The course syllabi (see Appendix A) reflects the goals of the course and the supporting
structure to accomplish these goals, based on the NLU’s NV/DC AC environment incorporating the
theoretical applied framework described.

COURSE ASSESSMENT

At the end of the initial delivery of the Information Literacy class, the instructors met with students who
had completed the course seeking student feedback. Combining this feedback with their personal
observations became the next step. The objective was to identify both the strengths and problem areas
within the course and develop procedures to mitigate course short falls and offer an improved course.”
The following problem areas were identified and addressed:

o The wide range of student computer skills made the course much more difficult to teach. If we

aimed the course at the students with limited computer skills, the computer literate would be bored.
If we aimed the course at the computer literate, some students would be totally lost. The instructors
decided that those students with limited skills had to be coached individually during each session so
that they could successfully accomplish a minimum number of course projects. Additional, time
outside of class, was spent with the less knowledgeable students to develop basic skills. (Two
students with Computer Programming and Local Area Net (LAN) backgrounds also assisted us by
helping students when they had completed in class work.) There assistance helped the class and also

provided an opportunity for some students to develop and practice their instruction and supervisory
skills. ,

o Some of the class projects were too difficult for students with limited basic computer skills to
accomplish. Much time was lost by both the students and instructors as this subgroup of students
worked on their assignments. Student frustration levels rose, while their interest and motivation
declined.
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o Limited and inconsistent availability of computer equipment and Internet access at the instruction site
used by students forced students to wait while others were using equipment and work stations.

o The available equipment on site was located in three different rooms. on two floors. The logistics
added another level of difficulty to the instruction and supervision within the course since the
instructors had to move between rooms. Some students had to wait for assistance until an instructor
or knowledgeable student arrived.

o Many students had difficulty with the procedures for compressing and decompressing files, logging
into electronic Bulletin Boards Systems (BBS), and using Internet tools.

o It was difficult to fairly evaluate student progress by examining student projects. Although some
students completed only simple tasks as evidenced in their completed project folder, they had made
more significant progress and worked more intensely than some of the more computer literate
students who completed tasks that were regarded by the instructors as being difficult.

o Since students were given the option of choosing tasks on which they wished to work, some students
did not attempt to complete tasks that were considered fundamental to information literacy. Rather,
they worked in other areas which met the course requirements.

o As a group, the students did a poor job of evaluating each task that they completed, though the
purpose of this evaluation was to collect student input which could be shared with the group and
used by the instructors as a piece of the ongoing assessment process. In many cases, students
provided no evaluations.

As the instructors began planning for the next scheduled information literacy course, they felt that
- changes to the curriculum and classroom activities were needed in order to address as many of the
problems raised during the previous course. The following changes and additions were made:

o We developed a student questionnaire/survey to evaluate each student’s computer background,
experience, and comfort with automation. This information would be used to provide remedial
instruction, develop individualized student projects, and benchmark students progress. (See Appendix
B). '

o We invited the best students from the previous class to be mentors and "Lab Assistants".

o We decided to attempt to challenge each student individually by working with them closely to
develop custom projects that were within their compute ability level and still concentrated on their
personal interests, with the intent of lessening frustration, and building interest.

o We provided each student with a broader list of project tasks (See Appendix C) and suggested
Internet sites to visit during the course. Each task was categorized according to its difficulty,
equipment/materials required, and the appropriateness of using inclass time to work on the task. We
wanted to have students focus on using the limited equipment and class time on tasks that could not
be done eisewhere. For example, students could check out and view an Internet video tape at home,
while they used class/computer time for Internet access.

o The broadened task list provided more structure to the course and it was enhanced by requiring
additional core tasks be completed. '
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o We attempted to reduce the individual instructor load by preparing step by step learning aids for
decompressing files, logging into Electronic Bulletin Board Systems, downloading files, and using
Internet tools.

o Students were provided floppy disks with Computer Aided Instruction on connecting to and using the
Intemet. This program was also available for use on the Center’s computers.

o We developed an Information Literacy Activity Report form for students to complete. Completion of
this form was required for each task that was accomplished. The form provided students with
additional structure and assured that they "evaluated" each tool they used during the course. (See
Appendix D) '

o Donations of "obsolete 2400 baud modems" were solicited and received from NLU students and
businesses in the area. These modems can be issued temporarily to students for use at home and
thereby reduce the load on limited University equipment. Loaning equipment gives students more
time and opportunity to be online. Many more tasks or activities can be completed within a short
time with less frustration.

QUESTIONNAIRE RESULTS

The table and charts (see Appendix D) display the results of the initial student questionnaire/survey
given to the students at the beginning of the second course.

Students taking this course felt that they had a below average ability to use the Windows operating
system proficiency and only a novice ability to use DOS. None of them had experience using any of
the Apple operating systems. One student had a limited knowledge of UNIX. As a group they felt that
they had an average proficiency with word processing, but only novice proficiencies in spreadsheets,
databases, presentation graphics, financial management and computer communications.

Most students felt that they had an average proficiency in the use of E-mail at work. However, most of
the students did not use any E-mail from home. Most of the students felt that they had only novice
experience using electronic Bulletin Board Systems, on-line services, and the Intemet. They also rated
their ability to accomplish simple computer skills such as copying files, creating directories, and
installing software as average or below. Few of the students had experience compressing and
decompressing files.

As a result of these findings, the content of the course was changed as it was taught. More time was
spent on computer literacy subjects. The skills needed to take information from remote electronic sites
and/or media and import it into word processing documents were developed.

CONCLUSIONS/NEXT STEPS

Offering the Information Literacy class four times a year to coincide with the class starts and ending of
the BSM program supports the students’ need for additional credits. The BSM curriculum as of
summer, 1995 continues to include a separate required library instruction and a separate management
information systems course. While each touches on the Intemet as an information resource, neither
includes the structured delivery of the fundamentals of the Internet or emphasizes its use in particular
subject areas within the curriculum. Students who have participated in the Information Literacy class,
usually bring that information leamned independently to their coursework. Students enrolled in the
information literacy course, also have a need for basic computer skills to manipulate text files, data and
other information in an electronic format. The low level of computer literacy of student necessitates

94



80

small class size, close supervision, and one-on-one instruction. The skills of the students proficient in
using computersin the class can be used to help and coach the less proficient students.

The Librarian and the MIS faculty member are using the course evaluations and the involving
information needs perceived by the faculty and students to propose a restructuring of the BSM
curriculum to include computer literacy and information literacy as core competencies within the BSM
program. The skills learned within such courses can will be used within the BSM courseworkk as well
as in present and future careers. As information systems grow and use of electronic media increase A
within the workplace, these skills become more important for managers in

combination with communication skills used to transfer and distribute information.

Is including computer/information literacy competencies within an applied management curriculum a
novel idea or an academic imperative? We conclude that it is an academic imperative.
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APPENDIX A

REFERENCES:

1. Zen and the Art of INTERNET (A project Gutenberg Electronic Document)
2. INTERNET - A Big Dummy’s Guide |
3. Wuman, S.R. Information Anxjety

4. Kent, Peter A 10 Minute Guide to the Intemet

5. Steinberg, Gene; Stroud, John Using America Online -

6. Gibbs, Mark; Smith, Richard Navigating The Interet

7. Eddings, Joshua How The Intemet Works

8. Butler, Mark How To Use the Intemet Davenport, T.H. (March-April, 1994).
"Saving 1T’s soul: Human-centered information management. Harvard Business Review
no. 2, 119-131.

"Making online services work for you." (March 15, 1994) PC Magazine: Network
edition. 13. 5.

gtéewart, A. (July 11, 1994). "Managing in a wired company.” Fortune, 130(1). 44-

Tetzeli, R. (July 11, 1994). "Surving information overload: Lost in the infobog. You
are not alone." Fortune, 130(1) 60-65 _

Wurman, R.S. (1989). Information anxiety. N.Y. Doubleday.
Zuboff, S. (1988). In the age of the smart machine. N.Y. Basic Books.

LEARNING OBJECTIVES:
1. To understand how data is organized into information

2. To become familiar with standards and criteria for selecting sources to obtain
information ' '

3. To leam techniques for formulating and planning an information search or information
gathering strategy

4. To become familiar with the language and vocabulary of the INTERNET

5. Students will be able to locate information on line, download it to a Personal
Computer and import it into a word processor, spreadsheet, etc and print a useable
product.

6. Students will be able to develop queries that will effectively financial information on
information systems (Electronic BBS, Commercial Online Services, and on the
INTERNET).
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Information Problem Solving: A Skills Model
Activity: How does information literacy fit into your
life2_ (In-class activity)

How is data organized?

What is a database?
Types of databases
How are data bases organized?

Activity: Organizing data into database?
(In-class activity)

Creating and navigating the information environment
Thinking like a searcher: A model
Using CD-ROMs to find information

Activity: Using CD-ROM’s to create a database?
Problem: Create a bibliography of

journal articles that document
product development at Microsoft
in the last two years using one
of the CD-ROM databases in the
Library. (Minimum: 5 citations)
(Workbook documentation)

" Electronic Information

Read: Electronic Newsstand Sampler Handout :
Instead of 1336 Pages, Reporters get 2 Diskettes Handout
Bulletin Board Basics (439-1-10)

FIRST HOUR:

Introduction to Electronic Information Media

Course Obijectives

Techniques of file compression - PKZIP
Decompression exercise
Compression exercise

Importing text into word processing documents

Formatting and Printing documents

Printing of Class Text - Zen and the Art of INTERNET

SECOND HOUR

Use of Procomm
Setup w/modem
Creating a session log
Changing the dialing directory
Placing calls

Electronic BBS Techniques

97



Logging on A
Downloading, uploading files
Leaving Messages

Homework Assignments (Graded)

Prepare a TQM Management document for other class members
Leave a Message on a BBS for the Instructor

Text reading assignment.

Develop a list of BBS in the DC area in a subject of interest




CLASS SESSION TWO (2 Hours
Non Electronic Information
Checkpoint/How are we doing?

What is the INTERNET?
What it is not?

Using the Gopher/TELNET to visit the Library of Congress
Critiquing the experience/Electronic Visit vs. Physical Visit

CD-ROM vs Online
*format
*capability
*advantages/disadvantages
*Specific resources online/CD-ROM

Activities: Using the Intermet on CD-ROM/Online o
Creating an Information Profile online (Uncover)
Using Gopher/Telnet to visit Library of
Congress (Online vs. physical visit)

Checkpoint/ How are we doing/Other topics to review in Session Il
Electronic Information

Read: Power to say No Handout
Gateway to the World Handout
Hitting the Books - Latest on the Intemet
Getting on Intemet Challenges IS Managers Handout

FIRST HOUR:

Use of CD-ROM
CD-ROM Searches
Telephone number listing exercise
INTERNET sources
Star Trek Info
UFOs
Research a current affairs topic
Word Perfect Search
Making a greeting card
Creative use of fonts
Desktop Publishing topics

SECOND HOUR

CIS Use

Logon & Exploration
Electronic Mail

Forum Uses

Download a stock portfolio
INTERNET Introduction Logon
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Gophers

Homework Assignments
Conduct America On Line (or other Service) Information Search
Produce a document for your classmates

Send Mail to another CIS via INTERNET
Text reading assignment.

ERIC o i




CLASS SESSION THREE (2 Hours)

Non Electronic Information
Checkpoint/How are we doing?
Continuation of Actitivies

Using the Gopher/TELNET to visit the Librarz of Congress
Critiquing the experience/Electronic Visit vs. Physical visit

Post Course Assessment - What's next?'
Electronic lnfonnation'
Read: Intemet Beckons Handout
FIRST HOUR:

Airline Schedule Preparation

INTERNET Use

Library of Congress Search

SECOND HOUR

INTERNET Use
Send the Instructor INTERNET mail

Practical Exercise Ideas
1. INTERNET Use

Remote Login Exercise
FTP Exercise

TELNET Exercise
GOPHER Exercise

‘2. Research one of the following topics on the TQM Electronic BBS
A. TQM in Higher Education
TQM'’s place in Government Agencies
C. Statistic’s.Place in TQM
D Development of a TQM Program in a large Orgamzatlon
. TQM in the Health Services field.

3. Problem Solving Project Using an Electronic BBS Forum.
4. Problem Solving Project Using INTERNET Forums.
5. Problem Solving Project Using a Commercial Information Service.

6. Use an Electronic Communications Medium to determine the specifications of a
collection of computer hardware.

7. Use America On Line or CompuServe to research a product - approved in advance.
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(Automobile, Drug, Appliance etc.)

8. Research a current events topic in the New York Times (Electronic Edition) on
America On Line.

9. Research a domestic and international trip via air using America On Line or other
approved Information Service.

10. Investigate the differences between a Mac and Windows. Contrast the advantages
and disadvantages. Base your investigation on searches in the electronic media.
(Consumer’s Reports, BBS Forums, and INTERNET Forums.

WORKBOOK PROJECT

During this course you will access a number of online systems such as America on Line,
CompuServe and the INTERNET. You will also leam to use several unique software
packages to help you manage electronic information. One of your class projects will be to
develop a Workbook that lists the steps you took when you used each system and
application. The Workbook should be complete enough to be a guide for others. Since
each class member may select different activities, each Workbook will be distributed to the
other class members. It will also be a reference to help you remember how to use the
resource in the future.

Problems and errors that you made should also be documented as well as work arounds
that you develop to address those problems.

The Workbook should be tumed in on paper and on floppy disk or transmitted
electronically. It will represent XX percent of your grade.




7. Students will be able to navigate |nd|V|duaIIy through the INTERNET using GOPHER
FTP, RLOGIN, and TELNET.

8. Students will develop experience using electronic media to search for information and
will feel comfortable exploring the INTERNET.

9. Students will develop tools for electronic research that will assist them in their other
class subjects.

OUTLINE:
I. Information Overload - Washington Area BBS Resources

. Overview of What is available
Downloading Files

. Compression / Decompression

. Importing Files
Electronic Mail / Messageing
Message Networks

. Threading through the Mail

OmMmoN®>

II. Hooking Up and using Modems
A. Communication / Fax Software
B. Hardware issues
C. Configuration
D. Downloading Protocols
E. Electronic mail / forums

llI. Information Services
A. COMPUSERVE 7/ AOL
B. Advantages / Disadvantages
C. Costs
D. Techniques to minimize costs
E. Forums / Expert Help
On line problem solving

F. Exercise - Investment Research on perspective companies
IV. Searching for information / files o

A. The Keyword Search

2; iI;Il:(c))l]eecctt 'l:’(i)lilc(ls :;Elfulf)aactgjbraesrg of a specific product
V. The INTERNET

A. UNIX Survival Tips
VI. Information Systems in Job Searches

A. Commercial Services

B. Govenment Systems - Fed World
C. Private BBS
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D. Association BBS
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CLASS SESSION ONE (2 Hours)
Reading Assignment

Non Electronic

Housekeeping details
Course Project: Activities/Value
Attendance:
Ilabus
lass data: name, address, telephone, fax, INTERNET
Student data: name, address, telephone (W/H), fax, intemet (e-mail)

Course Introduction
Goals
Instructors
Student Assessment/Pre-course
Attendance

Module 1

Why Information Literacy is Important to You
Definition of Information Literacy
Reasons for its importance
Activity: How does information literacy fit into your Iife

How is data organized?
How is a database organized?
Types of databases
Activity: Organizing data
Leaming how to map out the information enVironment?
| Thinking like a searcher: Model
Concepts into information strategy
Boolean Searching
Using CD-ROMs to Find Information
Specifying the query

Using interface language
Critiquing the experience/notebook

Session 1, Module 1
Why Information Literacy is Important to You

Reasons for its |mport;ance ~
Definition of Information Literacy
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APPENDIX B
Computer / Automation Survey

| am attempting to access the computer literacy of students attending National-Louis University in the
Washington DC, No Virginia area. In addition, | would like determine how National-Louis University is

meeting student’s needs for automation / Management of Information Systems knowledge.

Class Number BSM MSM

Please rate your computer abilities in each of the categories below - Circle your estimated ability.

1. Experience with computer operating systems.

A. MS DOS None Novice Average Expert
B. MS Windows None Novice Average Expert
C. Apple Macintosh  None Novice Average Expert
D. Apple |l None Novice Average Expert
E. UNIX None Novice Average Expert
F. Other .

2. 1 can use each of the following types of computer software.

A. Word Processing None Novice Average Expert
B. Spreadsheet None Novice Average Expert
C. Database None Novice Average Expert
D. Presentation Graphics None Novice Average Expert
E. Computer Aided Design None Novice Average Expert
G. Financial Management None Novice Average Expert
H. Communications None Novice Average Expert

3. | have used each of the following at work and rate myself as indicated.

A. Electronic Mail None Novice Average Expert
B. Connection to a mini/mainframe computer None Novice Average Expert
C. Used an Electronic Bulletin Board None Novice Average Expert
D. Used a commercial on-line system None Novice Average Expert
E. Used the INTERNET None Novice Average Expert

F. None of the above

4. | have used each of the following at home and rate myself as indicated.

A. Electronic Mail None Novice Average Expert
B. Connection to a mini/mainframe computer None Novice. Average Expert
C. Used an Electronic Bulletin Board None Novice Average Expert
D. Used a commercial on-line system None Novice Average Expert
E. Used the INTERNET None Novice Average Expert
F. None of the above :

5. | can do each of the following:

A. Exchange files between software packages None Novice Average Expert

B. Copy Files between two floppy disks - None Novice Average Expert
C. Create a directory on a disk None Novice Average Expert
D. Compress /decompress a file None Novice Average Expert
E. Copy an entire floppy disk None Novice Average Expert

G. Install a software package on a computer. None Novice Average Expert

ERIC o 1og
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6. Evaluate the Management of Information Systems Instruction that you have received at NLU with the
following responses: (1 - strongly disagree, 2 - disagree, 3 - agree, 4 - strongly agree)

A. NLU is meeting my needs in this area. 1 2 3 4

B. Sufficient automation equipment is 1 2 3 4
available for use at the center.

C. Additional computer training is needed 1 2 3 4
for my educational program. :

D. Computer training is provided early 1 2 3 4
enough in my program.

E. The INTERNET and electronic media is 1 2 3 4
important to a modem education.

F. | have not yet received a Management 1 2 3 4

of Information Systems Class at NLU.

- 7. Please evaluate the importance of automated systems use at your work place.
(1 - strongly disagree, 2 - disagree, 3 - agree, 4 - strongly agree)

A. The abllity to use automated systems 1 2 3 4
by middle managers is essential at my
work place.

B. The ability to use automated systems 1 2 3 4
by senior managers is essential at my
workplace.

C. Employees with computer skills are 1 2 3 4
rewarded at my workplace. .

8. Please indicate the kind of automation training that you feel is needed by managers in the modem
workplace. (1 - Not Needed, 2 - Small need, 3 - Medium need, 4 - Large need)

A. Theory about how computers function 1 2 3 4
B. Modem programming skills 1 2 3 - 4
C. Hands on word processing training 1 2 3 4
D. Hands on database training ' 1 2 3 4
E. Hands on spreadsheet training "1 2 3 4
F. Hands on graphics training 1 2 . 3 4
G. Local Area Network (LAN) training 1 2 3 4
H. Hands on communications training 1 2 3 4

9. Please indicate the kind of automation training that you personally feel you need.
(1 - Not Needed, 2 - Small need, 3 - Medium need, 4 - Large need)

A. Theory about how computers function 1 2 3 4
B. Modem programming skills 1 2 3 4
C. Hands on word processing training | 1 2 3 4
D. Hands on database training 1 2 3 4
E. Hanc.is on spreadsheet training 1 2 3 4
F. Hands on graphics training 1 2 3 4
G. Local Area Network (LAN) training 1 2 3 4
H. Hands on communications training 1 2 3 4
Q comp-it.que (Junc 4, 1995)




COMPUTER SOFTWARE USE BY STUDENTS

National-Louis University Information Literacy Class

Word Processin

Financial|

Communication

0 05 1 1.6 2 2.5 3 3.5

A score of 3 represents a student perceived average proficiency  .amce e

COMPUTER PROFICIENCIES

National-Louis University Information Literacy Class

Exchange of Files

Copy Files on Disks

Create a Directory

File Compression

Copy Floppy

Install Software

o .05 1 156 2 25 3 35

A score of 3 represents a student perceived average proficiency
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COMPUTER USE AT WORK

National-Louis University Information Literacy Class .

Electronic Mai

Mini/Mainframe Connec

Electronic BBS

None of the Above

0O 05 1 15 2 25 3 3.5

A score of 3 represents a student perceived average proficiency ...eo e

COMPUTER USE AT HOME

National-Louis University Information Literacy Class

Electronic Mai

Mini/Mainframe Connec

Electronic BBS

None of the Abov

0O 05 1 15 2 25 3 35

o A score of 3 represents a student perceived average proficiency  ...r.co e
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E

STUDENT ASSESSMENT RESULTS

AREA STUDENTS
OPERATING SYSTEMS One Two Thres Four Five Six Seven Eight Nine AVERAGE
MS DOS 3 2 2 3 3 2 3 1 3 2.44 [NOV+
|ms winbows 4 3 2 3 3 2 1 3 2 2.56 |ave-
APPLE MACINTOSH 1 1 1 1 1 1 1 1 1 1.00 [NONE
APPLE ) 1 1 1 1 1 1 1 1 1 1.00 [NONE
UNIX 1 1 1 1 1 2 1 1 1 1.11 [NONE
OTHER
COMPUTER SOFTWARE USE
|worb ProcesSING 4 3 3 3 3 2 3 3 3 3.00 [AVG
|sPreADSHEET 4 2 1 2 3 1 1 1 3 2.00 [Nov
DATABASE 3 2 3 3 1 1 3 1 3 222 [Nov
PRES GRAPHICS 4 2 1 3 2 1 2 1 3 2.1 [Nov
COMP AID DESIGN 1 1 1 2 1 1 1 1 1 1.11 [NONE
FINANCIAL MGT 2 1 1 2 1 1 1 1 1 1.22 INONE
COMMUNICATIQYS 3 1 1 3 1 1 1 1 2 1.56 [Nov-
USE AT WORK RATING
JeLecTroNIC MAIL 4 3 4 3 2 3 1 3 3 2.89 [AvG-
'MINI MAINFRAME CONNECT 4 2 2 3 1 2 1 1 1 1.89 |[Nov
ELECTRONIC BBS 3 2 1 3 1 1 2 1 2 1.78 INov
ON LINE SERVICE 3 2 1 2 1 1 1 1 1 1.44 |NONE
INTERNET 3 2 1 1 1 1 1 1 1 1.33 [NONE
|NONE OF ABOVE
USE AT HOME RATING
|eLecTroNIC MALL 4 1 1 3 1 3 1 1 1 1.78 [nov
IMINI MAINFRAME CONNECTION 3 1 1 3 1 2 1 1 1 1.56 |NOV-
|[eLecTroniC BBS 3 1 1 3 1 1 2 1 1 1.56 [Nov-
ON LINE SERVICE 3 2 1 -3 1 1 1 1 1 1.56 [Nov-
IinTERNET 3 1 1 1 1 1 1 1 1 1.22 [Nov-
|NoNE oF aBOVE
CAN DO THE FOLLOWING
[EXCHTICES BETWEEN SW—
PKGS 4 1 4 3 1 1 2 2.22 [Nov
COPY FILES ON DISKS 4 3 4 3 3 2 3 3,00 [AvG
CREATE A DIRECTORY 4 3 4 2 3 1 3 2.78 |ave-
FILE 3 2 4 1 1 1 1 1 1.78 |nov
COPY FLOPPY 4 2 4 3 2 3 3 3.00 [avG
[INSTALL SOFTWARE 4 1 3 2 1 3 2.56 |AvG-
TOTALS a7 51 ) 76 a7 45 45 a7 52
|averace |HEXD) 182 | 154] 27 1es]  161] 161 132] 18] |
[Susiectve evauation | avg]  wov|  none]  acv]  wov Nov-| nov]  nong|  mov| |
1-None; 2-Novice (NOV); 3-Average (AVG), 4 - Expert (EXP)

Q

RIC
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APPENDIX C

INFORMATION LITERACY ACTIVITIES

DIFICULTY . AT HOME

OUTSIDE ACTIVITIES RATING =~ IN CLASS ACTIVITY"

1. Find ten interesting Internet addresses 1 N . Required

2. Classify the dogs exercise 1 N Required

3. Determine Information about E-mail address 1 N Required
exercise '

4. Internet Instruction Program via shareware 1 N Required

5. Short Paper (+- 250 Words) C Subjects: 1 N Required

a. Compare options of two online services.
b. Security on Information Systems

c. A Computer System Risk analysis

d. The approprite use of an Info System

6. Advanced Internet Hypertext Program 1 N Y
7. View Videotape: The information Super- 1 N Y
highway (90 Ming)

8. View Videotape: Connecting to the Internet 1 N Y
( USGS 45 Min)

9. View Videotape: Driver Training on the 1 N Y
Information Super Highway (PBS 60 Min)

10. Monitor the TQM BBS over three weeks and 2 N P
document the changes :

11. Monitor a forum on a commercial on-line 2 N P
service. Document the changes over 3 weeks '

12. Explore the World Wide Web' 2 N : P
13. Develop a listing of Internet providers in the 1 N Y

Washington DC Areas with service listings & costs

NOTE: The First Five Activities are required to pass the course. In addition, you must also
complete the required number of optional activities and documernt each in your notbook using
Activity Report Forms.

* May require the use of a university computer or account. INF-LIT.ACT Uune 10, 1995)
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o ' ' DIFICULTY ‘ ‘ '
OTHER ACTIVITIES RATING IN CLASS OUT OF CLASS'

1. View Videotape: Accessing the Internet 1 . ' Y
(US West 11 Min)
2. TQM BBS logon, file download and 2 P P

import into a word Processing Document

3. Use an online service (America On Line, 1 P P
CompusServe, etc.) and bring a document into a
Word processor’

4. Use the Gopher on the Internet to get 2 Y P

Information and bring it into a computer document'

5. Use FTP on the Internet to get a file' 3 Y P

6. Use Veronica to conduct a search on the 2 Y P

Intermst and document your search.'

7. Use Archie to find a file on the Internet' 3 Y P

8. Conduct a Boolean Search on the NLU 1 Y P

Management Database. Document the search'

9. Conduct a Boolean Search on the 1 Y P

Internet CD ROM

10. Conduct a Search on the Phone Disk 1 Y P

CD ROM

11. Conduct a search on an Electronic BBS 1 Y P

other than the TQM Board. Document the search

17. Send E-mail via the Internet’ -1 Y P
"12. Send E-mail via an Electronic BBS 1 Y P

13. Request and receive assistance via Internet' 2 * P

14. Monitor a news group & document changes' 2 * P
" " May require the use. of a university computer or accéunt. INF-LIT.ACT (Junc 10, 1995)

BEST COPY AVAILABLE
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15. Use the Purdue Umvers1z writing lab via the
Internet to get individualized help with your writing'

16. Use the Purdue University wntlng lab via the
Internet to get sample documents'

17. Decompress a ZIP file & bring it into a word
Processing document

18. Compress a file
19. Upload a file to an Electronic BBS
20. Download a file from an Electronic BBS

21. Use the Finger capability & Document your
Findings

22. Locate an E-mail address for Dr. Robert
Bymne, (professor of Oceanography in Florida)'

23. Develop a listing of sources for information on
Hackers, Phone Phreaks & Wares D00ds via Internet'

24. Develop a listing of sources for information on
Environmental issues via the Internet’

.25. Develop a listing of sources for information on
Social Security Benefits via the Internet’

26. Develop a listing of sources for information on
Distance Learning via the Internet’

27. Find a FAQ listing via the Internet'

28. Study the commermal use of the Internet &
document Internet sources'

29. Find and download the files necessary to get
on the World Wide Web!

30. Find and subscribe to a LISTSERVS'

31. Monitor a newsgroup on a subject of your
interest for 3 weeks.

32 TELNET to madlab. sPrl umich.edu 3000 and
get a ski condition report.’ (Login: BBS)

33. TELNET to blgsky bigsky.dillon.mt.us and get
a science lesson plan.'

34. FTP to spacelink.msfc.nasa. gov and get an
interesting file to share with class.'

* - - -
May require the use of a university computer or account.
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35. FTP to ericir.syr.edu-and get a lesson plan' 3 ' P : P

36. FTP to ftp. vxrilma .edu and get an 3 P P
interesting file to share with class.' . '

37. Gopher to gogher .ciesin. org and get 3 P P
somethmg on global change'

38. Explore the Smithsonian via the www! 2 P P
http://www.si.edu :
39. Explore the Lovure via the WWW! 2 P ' P

Http://mistral.enst.fr/cgi-bin/eat-me//
or
http://mistral.enst.fr/~pioch/louvre

40. Get information ftom Time Magazme 2 P P
via the WWW hitp://www.timeinc.com'

41. ¥isit Spacehab and 1%4; information' 3 P P
http://hvsund. mdc com:1025/SPACE /SAPCEHAB.html

42. Get computer info at Information Week! 3 P P .
http://techweb.cmp.com/iwk

43. Explore the Library of Congres via the WWW! 2 P P
http://www.lcweb.loc.gov

44. Visit PC Magazine on the WWW' 3 P P
http /lwww.pcmag.ziff.com

#5. Develop references for each activity on this 1 N Y
ist.

1 May require Internet or America on Line Access

* May require the use of a university computer or account. INF-LIT.ACT (June 10, 1995)




APPENDIX D
INFORMATION LITERACY

ACTIVITY REPORT FORM

STUDENT NAME: DATE:

1. PROJECT NAME:
2. OBJECTIVE:

3. PROJECT PLAN: (What steps will I follow to accomplish my objective?)

4. TOOLS / RESOURCES NEEDED: (What do I need and where will I get the resources?)

5. RESULTS OF MY ACTIVITY:

6. MY PERSONAL EVALUATION OF THE RESOURCE: (What did 1 get, was it what 1
expected, & was it valuable?) :

7. MY PERSONAL EVALUATION OF THE TOOL(S) USED: (Were they adequate, how
could they be improved, would another ;ool be better?)

-- Use additional pages and exhibits as necessary -- ACTIVITY. FRM (a1, 1995
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Accreditation of Off-Campus Library Services:
Comparative Study of the Regional Accreditation Agencies

Lois C. Gilmer
University of West Florida
at Fort Walton Beach

INTRODUCTION

During the past few years, off-campus librarians have displayed more than the usual interest in the
subject of accreditation. They hold the belief that accrediting agencies should be more involved in
reviewing off-campus library services and in ensuring that libraries are not eliminated from the planning
of an institution to establish and offer programs away from the main campus. Accreditation has been
the subject of off-campus library service conference papers, as well as a program topic for the Extended
Campus Library Services Section of the Association of College and Research Libraries (A